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 Section 1: How do you feel when a pe

rson does these things to someone 

else? Check the box that best says what you think.
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Section 2: How do you feel when someone does these things to you? 
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ection 3: Why do you think we do these things to each other?
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Section 4:  What do you do?
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Section 5: What do you think?
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Section 6: Your chance to tell it like it is
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1 Introduction: non-academic challenges faced by students

I  taught junior high English in Baltimore City between 1967 and 1975 where I met the usual and expected challenges of dealing with adolescents. When I returned to teaching middle school in 1988, the subject “English” had been changed to “language arts.” Not only was this vocabulary different, but I began to notice more subtle changes. For a long while I couldn’t put my finger on it. Then it dawned on me that students lacked empathy for others on a large scale.

I observed and become involved because of these incidents:

· An 8th grade student huddled in the rain next to the school building wall during a class period. I went outside to investigate and found him crying in the rain. On this day after Halloween, he told me that he had been unable to remove all the Halloween makeup off his face and that other students had been teasing him cruelly about his sexuality. This was not the first time; they had found ways to tease him before as well. He told them to stop but the teacher didn’t take it seriously and joined in the teasing, whereupon he ran out of the classroom crying. I knew this young man as a very intelligent student with initiative and was able to talk him into going inside to my classroom. I called the guidance counselor who led him to the guidance office. Then, I asked the vice-principal not to suspend this child for running out of the classroom. I expected understanding and cooperation. Instead, he raised his voice and laughed so that students in trouble sitting outside his office could hear. He concluded that he had to suspend this student. No one in authority understood the problem. 
· A 7th grade Chinese girl was teased daily by a group of girls in her class because her simple clothes were not the usual teen brands and styles.  She tried to ignore them and received care and support from teachers. However vigilant teachers are though, they cannot prevent all bullying. One day, some students put wet nail polish on her chair just before she sat down. Not only was she embarrassed and hurt, but an article of clothing that her family had struggled to afford was ruined. 

· An 8th grader, with whom I had worked in 6th grade, reminded me of the peer pressure students frequently put on successful students. She was an average student who wanted to help her best friend deal with her first experience of a death of a close relative. She also understood there were other students in the school struggling with the same issue and designed a grief project: a survey of 7th graders about their experience with losing loved ones through death; creation of a resource brochure to distribute to students; and an assembly she planned with a local hospice representative to talk with a select group of students about how to deal with grief. This unique project  was the last time she showed initiative. When I spoke to her 8th grade class about projects students had done in my program, I was planning to draw attention to the project she had completed. However, as she recognized the direction in which I was going, I noticed panic on her face and an almost imperceptible shake of her head. She did not want to stand out. Her peers  did not value success and she did not want their derisive comments to haunt her. 

· A 7th grade student in my class had experienced much taunting by bullies, but encouraged his victimization through his behavior with his peers. I was frustrated and had tried unsuccessfully many times to resolve the problem until an unexpected solution presented itself when I assigned a project. This student chose to research medieval music and to demonstrate it on his keyboard. His peers, tired of the drone of poor presentations, took interest. Peer comments afterward tell the verdict, “Hey, I didn’t know you were so cool.” 

· A group of 7th grade students were giving me a difficult time, making it impossible to teach them on a particular day. In desperation, I stopped trying to teach content and, taking a chance with potential adolescent cruelty, talked with them about my feelings. I talked to them, without lecturing but just as one human being to another, about how frustrated I was because they weren’t letting me do a good job. I tried to connect their feelings and behavior with mine and show them the similarities. I could tell from the looks on their faces that perspective taking was new to them.  I was trying to help them empathize. 

What happened during the years I was not teaching?  Have attitudes really changed? The culture and media have changed. For example, when I first heard of a new television program called “Survivor,”  it sounded full of promise. I envisioned a group of people on an island faced with survival challenges that they would work together to overcome. Silly me. It turned out to be a  “me vs. them” situation. The prevailing competition, along with all the subtle innuendoes exemplified by reality shows, make a cultural statement. Do these television shows reflect a societal change? 

In our schools, should we accept that “kids will be kids?” Should we accept the prevailing attitude that bullying is a rite of passage that all kids go through in growing up?  This kind of behavior is not new to our times, but research shows it is much more prevalent than it used to be and it creates very damaging long-term effects on the victims and bullies. 

I begin with a review of current research to more fully define and frame the problem.

2 Literature review 

2.1The bullying problem

2.1.1 Introduction

A news account of a 7th grader in Missouri shows that bullying affects victims. For four years other children had called him “chubby” and “walking dictionary.” In March 1987, this 7th grader brought a gun to school, shot another student and then turned the gun on himself. Classmates had no idea of the effect their taunts had had on their peer. They claimed they had nothing against him but that “he was just someone to pick on” (Barone 1997). 

Before the 1970’s, there were only a few isolated studies on bullying anywhere in the world. Dan Olweus, a pioneer and innovator in the study of aggression in the schools, and specifically bullying, published Aggression in the schools: Bullies and whipping boys in 1973 which drew attention and opened research, beginning in Scandinavian countries. The incidence of violence and aggression in schools has increased since the 1970’s. Between 1970 and 1993, homicides increased by 18.5%, rapes and attempted rapes went up 40.1%, and weapons confiscated by school personnel rose by 54.5% (Bayh Senatorial Subcommittee Safe School Report as cited in Fried and Fried 1996). During the 1990’s, the activity has escalated worldwide. 

Olweus  surveyed 150,000 Norwegian students to determine the prevalence of bullying in the schools (Fried and Fried 1996). After a nationwide campaign in Norwegian comprehensive schools (grades 1-9), over the two years following: frequency of bullying in 42 schools decreased by 50%, antisocial behavior decreased (theft, vandalism, truancy), and student satisfaction with school life increased (Fried and Fried 1996). Various approaches have been suggested and tested by researchers in Sweden. The Olweus approach is generally considered to be a model: bully/victim questionnaire; school conference day on bullying; intervention at school, class and individual levels. 

Independently in the 1980’s, Japan was also beginning to look at bullying, ijime. In 1987, with Japanese support, a European conference on “Bullying in School” was held at Stavanger which drew participants, mostly teachers and school principals, from twelve  countries. This drew attention to the issue, and interest followed in Canada, the United States, Australia and New Zealand. As a result of the conference, a 1989 book was published, Bullying: An international Perspective.  

2.1.2 Media attention  

During the past decade (figure 1), daily reading of newspapers offers a glimpse of something wrong (Coloroso 2002).

	Year
	Country
	Event

	January 1995
	Ireland
	A 4th grade student pulls a knife on another student who was taunting him.

	August 1997
	New Zealand
	A 15-year-old boy commits suicide after being bullied.

	November 1997
	Canada
	A 14-year-old girl dies after schoolmates beat her unconscious.

	January 1999
	England
	An 8-year-old girl hangs herself when she felt she could no longer face bullies at school.

	April 1999
	United States
	Two teenagers kill twelve classmates and a teacher, injure eighteen other students and then kill themselves after being subjected to constant ridicule and taunts at school. Bullying is thought to have been a factor.

	April 1999
	Canada
	A 14-year-old boy, after years as a bullying victim, walks into his school, shoots and kills another student and badly wounds another before surrendering.

	March 2000
	Canada
	A 14-year-old boy leaps off a bridge, leaving a five-page note describing in detail the bullying and taunting that drove him to suicide.

	November 2000
	Canada
	A 14-year-old girl hangs herself with her dog’s leash after leaving a note saying she couldn’t take the bullying any more from three girls in her class.

	January 2001
	United States
	A 14-year-old girl shoots herself after her school neglected to provide her with an environment safe from bullies, a situation which led to a 16-year-old boy raping her when she was 12.

	March 2001
	United States
	A 15-year-old student brings a gun to school, shoots and kills two schoolmates, wounds thirteen more as well as several adults. His classmates had verbally abused him.

	March 2001
	United States
	A 14-year-old girl brings her father’s gun to school and shoots another student who joined others in calling her names.

	November 2001
	Japan
	An elementary school boy stabs his tormentor after months of suffering ijime (bullying) from classmates.

	April 2002
	Canada
	A 14-year-old student shoots and kills himself, leaving a note saying he could no longer take the bullying from his peers.


Figure 1: Media accounts of bullying

2.1.3 Growing public awareness

The media has played a large role in building public awareness of bullying issues:

· Newspaper headlines began suggesting that Britain might be the bullying capital of Europe.  A 1992 BBC program, That’s Life, pursued the subject of bullying following the suicide of an adolescent girl that appeared to be partly the result of school bullying. Parliament began to question what the government could do. (Smith et al. 2002)
· A newspaper report, “Fear and Loathing at Lunchtime,” in 1994 created awareness of a growing bullying problem in New Zealand (Smith et al. 1999). 

· A 1994 suicide which was the result of bullying drew attention to the problem of bullying in Japan. (Fried and Fried 1996)  In World Press Review, an article entitled “Bullied to Death in Japan” took a look at the rash of suicides and reasons for bullying in Japan (Fredman 1995). Several suicides within a four-week period in late 1994, three apparently the result of bullying, attracted a lot of attention and prompted a special cabinet meeting and a gathering of a special panel of ijime (bullying) experts (Fredman 1995).

Youth suicides in the US and other countries sometimes point to bullying as the catalyst to more violent behavior. With no intervention, bullying in school can lead to tragic consequences (Barone 1997). It may be significant that a large number of 14- and 15-year-olds were driven to such extreme action not long after they had completed middle school. From these news accounts, it is easy to see a pattern which connects bullying and extreme violence.

2.1.4 Bullying defined

According to the Merriam-Webster dictionary, aggression is “hostile, injurious or destructive behavior” and violence is “exertion of physical force so as to injure or abuse”  (figure 2). Bullying, a specific type of aggression, includes these elements (Nansel et al. 2001):

· It is intended to harm or disturb others.

· It occurs repeatedly over time.

· There is an imbalance of power that may be physical or psychological.

· It involves physical or psychological abuse.

Aggressive children are generally aggressive toward everyone, while bullies have selected targets (Hazler 1996).  Opening moves in violent incidents among students can begin with physical or emotional bullying (Lockwood 1997):

· Unprovoked offensive touching: pushes, grabs, etc. 13% 

· Backbiting 9%

· Teasing verbal put-downs 9%

· Insults 7%
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Calls someone else person bad names.
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It’s okay, maybe he or she did something to deserve it

 

£

 

I don’t care, it’s none of my business

 

£

 

I feel bad, because people should not say things like that

 

 


Figure 2: Relationships of aggression, bullying and violence

Bullying may be done by individuals, groups or even total school communities as the result of a ripple effect (Hazler 1996). It can be physical and/or emotional (Hazler 1996); it can be direct such as in teasing, taunting, name-calling, hitting, kicking, stealing, threatening; or indirect as in spreading rumors, ostracizing, influencing others to do these things. Bullying involves these elements: the intent of perpetrator to harm, intensity and duration, abuse of power, vulnerability of the victim, isolation and lack of support for the victim, consequences and behavior change for the victim.  For indirect bullying, the social status of the victim within the peer group  is manipulated by changing the way others perceive and respond to him or her (Atlas and Pepler 1998). 

Bullying occurs within an asymmetric power relationship, which is what differentiates it from teasing. Teasing is seen as good-natured fun among equals. If it becomes degrading and distresses an individual, if there is intentional harm repeated over time without provocation and includes an element of imbalance of power, then it is no longer teasing but has become bullying (Smith et al. 2002). 

Emotional abuse is an element of bullying which does not have to be physical. Emotional abuse, often more harmful than physical conflict, is a systematic diminishment of another that is either intentional or subconscious. It is designed to reduce a person’s self-concept to the point where the victim considers himself unworthy through rejecting, terrorizing, ignoring, isolating and corrupting (Garbarino and deLara 2002).  When children were asked about the worst experience in their lives, the death of a person close to them was most often mentioned, but physical or emotional bullying by other children came in second (Smith et al. 2002). 

Sexual abuse can be in the form of bullying. It is coercive, exploitive and aggressive and threatens the physical or psychological well-being of either participant. It includes factors of size/age differential, power/authority differential, lack of equality and consent.  Not all sexual abuse involves physical contact. Non-contact sexual abuse includes lies and spreading rumors. (Fried and Fried 1996)
2.1.5 Why examine bullying in schools

Regardless of the word  used—mobbing, mobbning, slagging, malmenances, bullo, pesten, treiteren, plagen, ijime, or bullying—there is growing global attention to the issue of bullying. 

Settings for bullying can be schools, penal institutions, the workplace and home. It is significant that 90% of the incidents of emotional abuse and most of the physical violence between children occur at school (Smith et al. 2002). Within the school setting, there can be peer-to-peer, teacher-to-student and student-to-teacher abuse.  This paper focuses on peer-to-peer bullying within schools. 

School shootings have elevated the concerns about safety, resulting in a close examination of  school climate for causal factors. Most research on bullying has been conducted in Europe and Australia, but studies from the past 25 years have indicated that pupil bullying in schools is widespread.  In an international survey of adolescent health-related behaviors, the number of students who reported being bullied at least once during the school term ranged from 15% to 70%.  The prevalence of frequent bullying ranges globally from 1.9% to 19% (Nansel et al. 2001) Variances among countries might be attributed to language and differences in definitions and perceptions of bullying, methodologies, and timing of studies during the school year. Although there are some small differences among cultures, patterns of behavior are generally the same. For example, boys generally display more direct and physical means of bullying while girls are more indirect or relational. In all countries, victims are reluctant to tell or seek help.

A search for answers seems urgent as many organizations, institutions and researchers, with many perspectives and disciplines, are beginning to examine bullying: 

· According to the FBI, violence in general has been escalating. One in six arrests under the age of 18 are for murder, rape, robbery or assault. The number of teenagers who kill rose 124% between 1986 and 1991. In 1992, teenagers killed 3,400 people nationwide (Fried and Fried 1996). Jay Winston (associate dean and director of the Center for Health Communication at the Harvard School of Public Health in Boston) says the degree of violence has changed: “Yesterday’s fight has become today’s shootout. Yesteryear’s black eye and injured pride is today’s gaping two-inch exit wound with internal injuries.” Homicide rates are decreasing nationwide while youth violence is increasing (Fried and Fried 1996).

· Violence toward self (suicide) has been on the increase. The U.S. National Center for Health Statistics shows the teen suicides, 15-19 years old, increased from 1797 in 1980 to 2,009 in 1989. It is estimated that ten times more teens attempt suicide (Fried and Fried 1996). An update in , 1980-1994 notes the suicide rate for teens 15-19 increased by 29%, 8.2 death per 100,000. It is the third leading cause of death in children ages 10 – 19 (NIMH 2003). 

· The American Medical Association recognizes bullying as a public health problem. It is seen as a factor in many of society’s ills and the root of violent behavior. Most reports of extreme violence in a school setting (such as Columbine) have been linked to bullying where victims take revenge (Elliott 2001). 

· The Secret Service National Threat Assessment Center recognizes the threat that bullying poses in schools. In its Safe School Initiative report, it  “strongly supports” efforts to prevent school bullying in the U.S because bullying played a major role in some of 37 school shootings studied (Vossekuil, Reddy, and Fein 2000).

· A Center for Disease Control and Prevention report (Acosta et al. 2001) provides guidance for schools to promote healthy and safe behavior among children and adolescents. It includes risk factors and strategies for dealing with a broad range of safety issues, including bullying.  The CDC reports that suicides for children ages 10 – 14 are twice as many in the 1990’s as in the 1980’s (Fried and Fried 1996).

· According to the National Education Association (NEA), during the past decade, bullying has become more lethal and more prevalent than in the past two decades (Barker 2002). The organization has designed a National Bullying Awareness Campaign (NBAC) to help communities to develop solutions to deal with bullying in public schools. The NEA claims that every day 160,000 students skip classes because of fear of physical harm and 40 a day because they fear they will be killed or hurt by firearms. (Fried and Fried 1996)
· According to the National Association of School Psychologists, one in seven children is either a bully or victim of bullying (Foltz-Gray 2003).

To fully understand the problem of bullying, we must examine its prevalence, dynamics and effect on participants, demographics, forms and characteristics, and current interventions.   

2.1.6 Dynamics of bullying

There are three actors in the dynamics of bullying - victim, bully and sometimes one or more bystanders (figure 3). The bully is the aggressor toward the victim. Sometimes the bystander becomes a bully, often through recruitment of the initiating bully; other times the bystander assists in the defense of the victim; and often the bystander either watches as a passive observer or leaves. All research concludes that bullying affects all of these players.
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Figure 3 The dynamics of bullying often involves more than two players.

2.1.6.1 The bully

What is the profile of a bully? Like victims, bullies demonstrate poorer psychosocial functioning than their noninvolved peers (Nansel et al. 2001). Aggressive children are more likely to bully than are nonaggressive children (Atlas and Pepler 1998). They show higher levels of conduct problems and dislike of school (Nansel et al. 2001) and are more likely to use alcohol, smoke cigarettes and make poor grades in school (Harris and Petrie 2002).

Bullying behavior among elementary school children is recognized as leading to more violent behavior in later grades (Saufler & Gagne as reported in Bullock 2002).  As bullies grow older, they are likely to be rejected by peers and demonstrate academic failure. This sets the foundation for delinquency (Acosta et al. 2001).  They are likely to drop out of school (Harris and Petrie 2002) and become involved in criminal behavior (Barker 2002).

According to the NEA, bullying behaviors are likely to escalate into more serious behavior later (Barker 2002):

· In one study, boys identified as bullies in grades 6-9 had one criminal conviction by age 24.

· Forty percent of those identified as bullies had three or more arrests by age 30.

· Bullies are at even greater risk of suicide than their targets.

· Bullies often grow up to perpetrate family violence.

Children who are bullies in school are likely as adults to work in jobs below their skill level. As many as 25% of former school bullies have a criminal record by the time they are adults (Fried and Fried 1996).  Bullies have a greater likelihood, four times more than non-bullies, of becoming involved in criminal behavior as they grow older (Harris and Petrie 2002).  Olweus found that 40% of bullies already have three or more convictions by the age of 24  (Harris and Petrie 2002).  Future arrest records can be predicted with 80% accuracy based on teacher ratings of antisocial behavior, negative playground habits and number  of discipline contacts with the principal  (Hazler 1996).

The cycle continues with family dynamics in the homes of former child bullies. This behavior is not usually something that one grows out of. Bullies are more likely to abuse their spouses and use physical discipline with their own children. (Fried and Fried 1996) As a result, their own children are likely to learn and imitate bullying behavior (Fried and Fried 1996). 

2.1.6.2 The victim

Bullying victims experience social isolation through the loss of friendships and lack of connection, emotional feelings of inadequacy and powerlessness, and academic failure through poor grades, school dropout, absenteeism and truancy. This often leads to absenteeism, truancy and eventually dropping out of school (Hazler 1996).

Victims experience poor psychosocial health.  Ninety percent of bullied young people believe it has caused them problems; 20% believe it has caused them severe problems (Hazler 1996). Children who have been repeatedly bullied are at increased risk for mental health problems and suicidal ideation (Acosta et al. 2001). Victims show high levels of insecurity, anxiety, depression, loneliness, unhappiness, physical and mental symptoms and low self-esteem. Depression and suicidal ideation are more common among children who are sometimes or frequently bullied directly. In a study in the Netherlands, 42.6% of  girls who were frequently bullied directly reported depression as compared with 6.4% for girls who were almost never bullied directly. Indirectly bullying also leads to depression and suicidal ideation. Of frequently indirectly bullied boys, 27.7% showed depression symptoms compared with 2.1% of almost never indirectly bullied boys. For girls, these percentages were 35.1% and 3.6% respectively (van der Wal, de Wit, and Hirasing 2003). 

Bullying victims experience extreme stress and fear (Barker 2002):

· Fear of going to school

· Fear of using the school lavatories

· Fear of the bus ride to and from school

· Physical symptoms of illness

· Diminished ability to learn

2.1.6.3 The bystander

When bullies tease other students to go along with the crowd, then bystanders can become a part of the bully group. Sometimes bystanders merely are on the sidelines and take a passive role, even though some may not like what they see. Why do some children not become involved? Sometimes they do not act out of fear or lack of coping strategies. The lack of peer intervention in bullying episodes might be the result of the absence of strategies to deal with it rather than apathy (Atlas and Pepler 1998). Even if bystanders do not act aggressively and are passive observers they can still be deeply affected by witnessing bullying behavior (Barker 2002).  Bullying witnesses may feel anger and helplessness for not knowing what to do, have nightmares about being the next target, feel guilt for not taking action, or experience fear of certain areas in school. 

Research surveys by Mellor in 1988 showed that 40% of students said they would do nothing to help if they saw someone being bullied.  A 1996 research report found what some see as surprising figures: 51% of pupils said they would join in bullying a child they did not like. It also found that bullying peaks in middle school (Smith et al. 2002).

Peers can inadvertently reinforce behavior by not reprimanding the bully. Often they are drawn into the interaction and participate actively or act as cheerleaders. One study found that on the playground, peers were actively involved in two-thirds of the bullying episodes. This might suggest that peers are pressured to become involved for fear that they too may be victimized. Also, peers who witness bullying often experience discomfort.  In a Canadian study, 61% of student witnesses reported that seeing bullying was unpleasant and 33% said they would join in. Peer involvement, whether or not they become active participants, may be an important factor in perpetrating and sustaining bullying (Atlas and Pepler 1998). 

Peers play a role in the dynamics of bullying. (Pepler and Craig reported in Smith et al. 2002):

· Peers were involved in 85% of bullying episodes.

· 81% of peers reinforced the bullying.

· Peers were often more respectful and friendly toward the bullies rather than the victims. (I’ve seen this as the crowd acts as cheerleaders, wanting to see the flow of blood.)

On the playground, peers were active participants in 48% of the bullying episodes. 32% took pleasure in the bullying, 46% were neutral and 24% were uncomfortable. Peers intervened in 13% and these interventions were often in a socially inappropriate manner. Staff were present in 17% of the episodes and intervened in 23% of these.

2.2 Extent of bullying among school children today

2.2.1 Bullying is extensive in schools

A 1940 teacher poll revealed that teachers listed the top behavior problems as: talking out of turn, chewing gum, making noise, running in the hall, cutting in line and dress code violations. A more recent teacher poll shows that 44% of teachers believe problems are becoming worse as they see assault, robbery, drug abuse, pregnancy and suicide among their students (Hazler 1996). Although bullying is not a new problem in schools, studies show that perhaps even more students are affected by the problem today than in the past.  

Violence has increased in our lives and especially within the walls of our schools (figure 4). According to the National School Safety Center, there are 525,000 attacks, shakedowns and robberies every month in public secondary schools. The NEA found that 160,000 students miss school each day because of fear of attack or intimidation by other students. And in a survey conducted by the American Association of University Women (AAUW), 85% of girls and 76% of boys have been sexually harassed with only 18% of these perpetrated by adults (Fried and Fried 1996).

	Percentage
	Level
	Location
	Report
	Source

	76.8
	Unspecified
	Midwest
	Students bullied sometimes with 14% of those experiencing severe reactions
	Fried and Fried 1996

	75.0
	Middle & high school
	Unspecified
	Bullied on or around school grounds
	Hazler 1996

	92.0
	8th grade
	South
	Students who saw some type of bullying at their school
	Harris and Petrie 2002

	29.9
	Unspecified
	National
	World Health Organization report of students involved in bullying
	Krug et al. 2002

	20.0
	Unspecified
	Unspecified
	Students admitting to bullying
	Noll and Carter as cited in Bullock 2002

	10.0
	Grades 3-6
	Unspecified
	Students reporting being chronically bullied by peers.
	Hazler as cited in Smith et al. 2002

	29.0
	Middle school
	Unspecified
	Students reporting being chronically bullied by peers.
	Hazler as cited in Smith et al. 2002

	75.0
	Middle school and high school
	Midwest
	Students bullied by peers at some point over the course of their schooling
	Smith et al. 2002

	29
	Grades 6-10; public and private schools
	National
	Reports of moderate or frequent involvement in bullying: 13% as a bully, 10.65%  as a victim and 6.3% as both.
	Nansel et al. 2001

	8


	Ages 12-18
	Unspecified
	Students reporting being bullied at school in a 6-month period.
	DeVoe 2002

	14


	6th grade
	Unspecified
	Students reporting being bullied
	DeVoe 2002

	2
	12th grade
	Unspecified
	Students reporting being bullied
	DeVoe 2002


Figure 4 The bullying trend is especially alarming both in terms of percentages and actual numbers nationwide.

Olweus reports that in the U.S., there are 2.1 million bullies in schools and 2.7 million victims (Fried and Fried 1996). The frequency of bullying is higher among middle school students (grades 6-8) than those in high school (Nansel et al. 2001).

As viewed in figure 4, the statistics on bullying vary because most studies are based on student and teacher self-reporting. This may raise questions about the validity of the statistics. However, it is not something that diminishes the problem.  A Canadian study (Atlas and Pepler 1998) changed the method by conducting classroom observations using video and remote microphones.  In these observations, sixty-five percent of the incidents showed direct bullying with face-to-face confrontation, 30% indirect bullying through manipulation of the peer group, and 5% both direct and indirect bullying. In two episodes, an object such as a pen was used as a weapon. No victims were observed using objects/weapons in defense.  This study concluded that:

· Bullying is pervasive in the classroom.

· Teachers are generally unaware of bullying.

· The peer group is reluctant to intervene to stop bullying.

2.2.2 Bullying affects both boys and girls of all ethnic backgrounds

Although reports vary in numbers, both boys and girls are victims of bullying. Seventy-five percent of middle and high school students reporting being bullied on or around school grounds:  81% are male and 72% female (Hazler 1996). Earlier studies by Olweus (1996) showed twice as many boys as girls reporting being threatened, hit or kicked. In his New York research Frank Barone found that 47% of the victims of bullying in middle school are boys while 53% of the victims of bullies are girls (Barone 1997). More middle school girls (22.4%) reported being threatened than boys (19.0%) while nearly the same numbers of girls and boys reported being hit or kicked. (Harris and Petrie 2002). This study indicates an increase for girls.

In self-report surveys, boys were more likely to report that they had bullied a peer (Atlas and Pepler 1998). However, in classroom observations, boys and girls were equally likely to bully.  It appears that the difference between truthful self-reporting and actual behavior is greater for girls than for boys. This may be due to girls not being honest or not understanding the full spectrum of actions that define bullying. 

Direct verbal aggression was found to be the most common form of bullying in both sexes while direct physical aggression was found to be more common among boys and indirect forms were more common among girls. Most common among boys were threats, physical harm, rejection and name-calling. The most common among girls were name-calling, teasing, rumors, rejection and taking of personal belongings (Nansel et al. 2001).

When examining the bigger picture, rather than focusing only on the physical, then gender differences are less pronounced (Atlas and Pepler 1998). Regardless of these numbers, it is obvious that both girls and boys are victims and bullies.

2.2.3 Bullying is not limited geographically

There are no significant differences in the frequency of bullying behavior based on geography – urban, suburban, town and rural areas (Nansel et al. 2001).  Some studies, however, have found bullying to be most common in large schools and middle school students most likely to be targets of violent behavior (Juvonen 2001). 

Bullying flourishes in the less structured playground environment and the structured classroom setting. In a Toronto survey, 50% of students and 39% of teachers recognized that bullying occurs in the classroom (Atlas and Pepler 1998). 

2.2.4 Bullying takes many forms

Bullying takes many forms. As depicted in figure 5, it can be direct or indirect. Direct bullying is tangible behavior that can be seen, heard and easily identified. Indirect bullying involves more subtle action.
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Figure 5:  Bullying takes many forms and can be both direct and indirect.

Verbal abuse is a type of bullying. It intends to cause pain, involves intensity and duration, is used to gain power over another, attacks the vulnerability of the victim, leaves the victim feeling isolated and exposed, can escalate and lead to physical consequences, and can be a form of sexual harassment (Fried and Fried 1996).  As seen in figure 6, name-calling, direct verbal, is the most frequently reported type of bullying, but often leads to more severe forms of aggression. 

	Type
	Reported by students (%)
	Report
	Source

	Name-calling
	49.5
	
	Harris and Petrie 2002

	Unpleasant teasing
	46.5
	
	Harris and Petrie 2002

	Ostracism
	34.0
	A further breakdown by gender and ethnicity shows: 

· 44.8 girls

· 29.0 boys

· 39.7 Hispanic

· 39.7 African American

· 33.3 Caucasian


	Harris and Petrie 2002

	Hitting or kicking
	22.0
	
	Harris and Petrie 2002

	Threats
	20.0
	
	Harris and Petrie 2002

	Sexual harassment
	
	Sexual harassment can be contained in any of the above types, therefore, the reported incidences overlap.
	Harris and Petrie 2002


Figure 6: Student self-reports reflect the type of bullying that is prevalent.

A World Health Organization study shows that being bullied through belittling one’s looks or speech was common for both sexes (Nansel et al. 2001). Verbal bullying through derogatory statements about religion or race appears to occur infrequently for both sexes. Perhaps this is because of the social norms against such behavior. It may be more socially acceptable for young people today to make fun of their peers about their appearance (Nansel et al. 2001). Appearance, if ads and commercials are any indication, is implied to be an important issue in our culture.

Since self-reporting studies rely on the perceptions of the participants, these breakdowns by gender and ethnicity are not necessarily causal but could be influenced by perceptions of bullying in these groups (Harris and Petrie 2002). In a 1993 American Association of University Women (AAUW) study, “Hostile Hallways,” 85% of girls and 76% of boys reported being sexually harassed at some point in school (Fried and Fried 1996). In Germany, one showed that verbal sexual harassment was observed frequently by 43% of students (Smith et al. 2002).
2.2.5 Bullying is secret behavior 

Whether because of a secret code of silence, indifference, fear or feelings of helplessness, victims are unlikely to tell someone when they are bullied. In one study, half of the bullied students admitted they did not tell anyone about the bullying. When students did report what had happened, they were most likely tell a friend or mother. Fewer than 3% of  victimized students reported they would tell a teacher. When students do tell, they don’t see it helping in most cases.  Only 23.0% thought that the situation became better, 18.0% thought there was no change and 6.5% actually felt that it became worse. It is also significant that white students (48%) were more likely than their Hispanic (37.5%) or African American (28.1%) peers to report that when they told about being bullied, the situation got worse or there was no change at all (Harris and Petrie 2002). At the middle school level, they are most likely to experience bullying and less likely to reach out for adult intervention than younger and older school children (Fried and Fried 1996).

2.2.6 Bullying effects follow into adulthood 

While longitudinal studies are minimal, those completed show negative effects are carried into adulthood (Nansel et al. 2001). Fried and Fried surveyed adult colleagues about their experiences with bullies as school children. Of 87 respondents, 82% felt they had experienced harmful abuse during childhood. Harmful abuse included these elements: intent to harm, intensity and duration, power of abuser, vulnerability of victim, lack of adult support, and consequences of long-lasting damage to self-concept (Fried and Fried 1996).

Bullying reduces the ability to learn. When children feel afraid or intimidated in school, the climate is not conducive to learning. In some cases children avoid school in order to avoid the abuse they experience from bullies. Eighty percent of the bullied children report staying away from school one day a month because they fear being bullied in school. Many children (43%) feared being harassed in the school lavatory (Bullock 2002). As many as 20% of high school students avoid school lavatories because of fear about their safety (Hazler 1996). 

2.2.7 Bullying is a worldwide phenomenon

The United Nations 2002 World Report on Violence and Health found that school peer bullying is very common in many parts of the world. Among school-aged children in 27 countries, a majority of  13-year-olds were found to have engaged in bullying at least some of the time. The report points out that bullying is a form of aggression and that it can lead to more serious forms of violence. (Krug et al. 2002).

Within the past four years, Dan Olweus and fellow researchers published a comprehensive look at an issue concerning people worldwide in The Nature of School Bullying: A Cross-National Perspective (Smith et al. 1999) along with many recent reports (figure 7). 

	Country
	Report
	Source

	Australia
	Both boys and girls(20.7% and 15.7%) report being bullied at least once a week. 
	Smith et al. 2002



	Belgium
	In high school, 12% of students bully others regularly and 15% are bullied regularly.
	Smith et al. 2002

	Canada
	In elementary and middle schools, 28% of students are bullied and 21% bully others.
	Smith et al. 2002

	Denmark 
	In top 3 for bullying others and top half for bullying victims.
	World Health Organization 1996

	England, Wales
	One of 5 children involved in bullying during the school day.
	Smith et al. 2002

	Italy
	Incidence of bullying twice that of England and three times that of Norway. Primary students: 41.6% bullied sometimes and 17.5% bullied at least once a week.
	Smith et al. 2002



	Norway
	Of students ages 7-16, 15% are involved in bully/victim problems regularly.
	Smith et al. 2002

	Portugal
	Twenty percent of students bully others regularly and 15% are bullied regularly.
	Smith et al. 2002

	Spain
	Spanish children more frequently involved in school bullying problems than in Norway and England.
	Smith et al. 2002



	Switzerland
	Incidence of physical, verbal and indirect bullying is slightly higher than in Norway.
	Smith et al. 2002

	United States 
	Over 10 million (20-20%) American students either engage in or are targets of bullying.
	Juvonen 2001


Figure 7: Statistics give a picture of the degree of this problem. Some countries use Scandinavian numbers as a benchmark for looking at their own figures.

Although bullying has received media attention in the United States, the topic has not received widespread attention in educational programming.  As stated earlier and summarized in figure 4, there is strong evidence to suggest that the incidence of bullying among children is increasing and on the way to becoming a serious nationwide problem. 

2.2.8 There is limited research on bullying

For the most part, bullying has only been mentioned within the broader issue of school safety and violence in national surveys such as by the National Institute of Education and the US Department of Health and Human Services in 1978. These surveys frequently give insight into the incidence of violent behavior in schools but there is limited research concerning incidence, prevalence, power imbalance and repetitiveness. Although bullying can be a factor behind very violent incidents, most of the studies are concerned with violence and weapons without examining the specifics of bullying. An exception is the 1994 the National Youth Victimization Prevention Study that investigated the specific issue of victimization (Smith et al. 2002).

Bullying is just beginning to be addressed from the perspective of safety and health. A 2001 report in the Journal of the American Medical Association (JAMA) describes the results of a large U.S. study completed by the World Health Organization on the health behavior in school-aged children. A survey was given to 15,686 students in grades 6 through 10 in public and private schools throughout the country. Results showed moderate or frequent involvement in bullying as a bully and/or victim of almost 30%. (See figure 4)

Following a suicide of a 12-year-old bullying victim who shot himself and another student, the National School Safety Center (NSSC) held the first Schoolyard Bullying Practicum Conference to examine strategies to handle the perceived escalating problem of bullying (Smith et al. 2002). The National School Safety Center comes the closest to a wide-scale initiative by providing a clearinghouse of resources on bullying. 

2.2.9 National Trends

The fifth edition (2002) of the Indicators of School Crime and Safety report, a joint effort by the Bureau of Justice Statistics and the National Center for Education Statistics, provides data about current crime in schools. Bullying is specifically included in this report (DeVoe 2002).  In 2002, children ages 12–18 were victims of 1.9 million crimes of violence or theft at school. Although the non-fatal victimization rates for students ages 12-18 declined between 1992 and 2000, the prevalence of other problem behavior such as bullying increased.  In 2001, 8% of students ages 12-18 reported they had been bullied at school in the last 6 months. This was up from 5% in 1999.  

Hate-related language is on the rise. In 2001, 12% of students ages 12-18 reported that someone at school had used hate-related words against them—words having to do with race, religion, ethnicity, disability, gender or sexual orientation.  In both 1999 and 2001, 36% of students saw hate-related graffiti at school.

2.3 Conclusion: bullying is a serious and persistent problem within the U.S. public school system

Every day children miss school, skip classes or avoid lavatories because they fear attack or intimidation by other students. When children bring guns to school to shoot bullies who have been tormenting them, or wind up shooting themselves because they feel they cannot take the abuse any longer, these are extreme reactions to school bullying, an everyday behavior that affects the majority of school children. Victims of bullying may not turn to violence against their bullies or themselves but they may exhibit symptoms of poor psychosocial health, physical symptoms, anxiety, insecurity and low self-esteem that may last well into adulthood. Victimization has emotional staying power. 

Children in the U.S. experience daily peer bullying intended to harm them in some way, both by individuals and groups, in the form of teasing, taunting, hitting, kicking, stealing, spreading rumors, ostracizing, ignoring, terrorizing, corrupting, sexual harassment,  rejecting, isolating.  Their peers use their power to degrade and upset another classmate. This abuse affects both boys and girls of all ethnic backgrounds and takes place in the classroom, on playgrounds, in lavatories and hallways in both urban and rural schools. No child is immune. 

Numbers are alarming. At least one in every seven children is either a bully or victim (Foltz-Gray 2003) and even more bystanders are involved. As many as 75% of secondary students may have been bullied sometime and between 10% and 30% may have experienced severe and long-term abuse at the hand of peer bullies. In the U.S., middle school students, especially 6th graders, are especially vulnerable to being victims of bullying. Obviously, this school climate is not conducive learning. 

The issue of violence and its component of bullying have raised concern and prompted investigation by the Center for Disease Control, Department of Justice, Department of Education, FBI, U.S. National Center for Health Statistics, American Medical Association, National Education Association, World Health Organization and American Association of University Women. However, it is alarming that teachers are generally unaware of bullying and that the peer group is reluctant to intervene to stop it. Victims are reluctant to report incidents because of fear of retaliation or a belief that no one will care. Peers may be reluctant to intervene out of fear for themselves, a lack of coping strategies, or because they become participants in the bullying.  Up to 20% of children admit to being bullies. Bullies themselves besides creating problems for their victims, also do harm to themselves. They are unlikely to achieve academic success. They are prone to become delinquents and be arrested before they reach the age of thirty. They are also likely to abuse family members and portray a bully role model and coping mechanisms for their own children. 

After much media attention, the issue of bullying is being examined. More longitudinal studies and cross cultural-collaboration are presently being conducted. The variances in research results suggest that methodology needs to be considered more carefully: 

· Earlier studies, and some current ones, focus on the broader issue of crime, violence and aggressive behavior in general, not specifically bullying. 

· Survey language and definitions are not always clear. Participants are not always clear as to which behaviors are included in the concept of bullying.  Frequency terms can be vague and ill-defined. 

· Methodologies are mainly self-reporting surveys, not field observations.

More well-structured research is needed. More longitudinal studies are needed. The focus should be on bullying specifically and the role of bystanders in the problem.  More evaluation of the effectiveness of various interventions is needed to shed light on improving mitigation approaches. Ethnographic methodological approaches are needed. Finally, a national initiative to coordinate and collect data is required. 

Regardless of present deficiencies and needs in research and assessment, it is clear that bullying is a growing problem in U.S. schools. Educators must focus on the prevalence, causes and interventions in order to create a safe climate where children feel free to learn and grow.

2.4 Causes of bullying 

2.4.1 Placement of blame 

Researchers, politicians and educators have all pointed fingers (figure 8).

	Country
	Blame

	Portugal
	Television violence, initiation rituals

	Scotland
	Nontattling culture

	The Netherlands
	Social change: family structure, age demographics, growing ethnic minority, changing patterns of social control resulting in diminished adult control, secularization, increased use of drugs and alcohol

	Germany
	Mass media, home environment, changes in society, inadequate teacher training, situational and interact ional factors, xenophobia, unification of East and West Germany

	Japan
	Conformity, overcrowding, emphasis on exams, too strict control of bureaucracy, competitive society, lack of moral education, media violence

	New Zealand
	Competition and a market mentality

	Poland
	Outdated vocational skills training in school, hazing, unconcerned teachers, gangs

	United States
	School and cultural acceptance of bullying as normal adolescent behavior (Garbarino and deLara 2002); parent-arranged play dates that exclude other children (Que 2002); lack of empathy (Bush, Mullis, and Mullis 2000, Smith et al. 2002)


Figure 8: (Except where indicated, source is Smith et al. 1999.)  Much of the blame is placed on current societal issues and prevailing cultural attitudes, all part of adult responsibility.

Lack of empathy plays a role in bullying. Aggressive male offenders score lower on empathy tests (Bush, Mullis, and Mullis 2000) and bullies demonstrate low levels of empathy on the Eysenchk’s Personality Inventory (Smith et al. 2002).

2.4.2 Legal trends in blame placement

As bullying awareness increases, new laws and guidelines are set in place:

· In France the main scope of dealing with bullying has been mostly restricted to the legal system (Smith et al. 1999). 

· In 1994, the Swedish Parliament passed a new school law article that places the responsibility on the principal to develop an intervention program against bullying for the individual school (Smith et al. 2002). In 1997 (Sweden), the Children’s Ombudsman proposed that the present law needed to go further. 

· The courts also have recognized the seriousness of bullying. A news story appeared in December 1986 about a 13-year-old Tokyo boy who committed suicide, leaving a note stating that physical and mental ijime led to his suicide and stating names of the bullies. The case went to the courts and the school and parents of the two aggressors were fined 11,500,000 yen for damage in 1994. The courts recognized mental ijime as a cause of suicide and provided the first judicial recognition and definition of mental ijime in history.(Smith et al. 2002) Prior to this there had been other suicides committed because of ijime abuse, 7 students in 1984 and 9 students in 1985 (Smith et al. 2002).

· In the past ten years some legal activity has been seen. For instance, parents of California children can sue the school district if their children are threatened or injured. The US Supreme Court has stated, “The serious challenge of restoring a safe school environment has begun to reshape the law.” Schools are obligated to protect students from mistreatment by other children (Smith et al. 2002).

2.4.3 What makes bullying possible

Bullying is often perceived as a “rite of passage” that all children experience as a part of growing up. It may also have not received much attention because children are minors and their problems are frequently overshadowed by adult problems.  Adults are unaware of the degree of seriousness because children are powerless. Some may be unaware of the prevalence because there is a code of secrecy where victims and witnesses to bullying do not report the act (Atlas and Pepler 1998). Our culture has a  history of abuse denial.  Change does not take place until concerned adults recognize the problem and take action (Fried and Fried 1996).

Bullying is not a simple problem with a simple solution. As shown in figure 9, it carries with it interdependent factors of individual, family, school, community and culture (Fried and Fried 1996). Besides examining this behavior from the perspective of individual characteristics, it must also be studied as a dyadic interactional process that occurs within the context of the peer group and the broader social context (Atlas and Pepler 1998).
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Figure 9: (Fried and Fried 1996) Causal factors are interrelated.

2.4.4 Individual psychological and physical characteristics of bullying and their victims

Individual factors affect which children may become involved in bullying. These factors include personality traits (shyness, poor self-esteem), physical characteristics (height, weight, attractiveness, physical disabilities, etc.), behaviors (aggressiveness, passivity, immaturity, etc.) (Fried and Fried 1996). All research points toward low self-esteem as a characteristic of victims. 

Age is an individual factor. Bullying is greater in the lower grades and decreases as students reach high school.  In middle school, some studies have shown as many as 80% of students involved in bullying behavior (Harris and Petrie 2002). Middle school students are especially vulnerable because during their development socially and emotionally, they have difficulty in identifying, acknowledging and managing their emotions (Harris and Petrie 2002). Adolescence is a time of biological and psychological transformation with hormonal changes, periods of rapid physical growth, sexual urges and wide emotional swings. These normal developmental changes are challenging to the average child but some teenagers may be more biochemically vulnerable because of their genetic makeup and may be more likely to act out their anger (Fried and Fried 1996). Sixth graders seem to be particularly vulnerable. There is an increase in stress level in changing schools from grade 5 in elementary school to grade 6 in middle school as students experience more emotional and academic difficulties while attempting to define themselves in their new environment (Espelage 2002).

2.4.4.1 Bullies

Bullies show antisocial behavior and a lack of interpersonal skills (Hazler 1996). Violent behavior does not stem from lack of values but rather a different set of values—a belief that certain behavior is justifiable and a common-sense way to achieve certain goals, saving face (Lockwood 1997). Bullies have distorted thinking patterns, tending to see others through a “paranoid lens.” They are reactive aggressive children and tend to assume hostility from others. They see their anger as justified. They are immature and unilateral in nature rather than reciprocal (Fried and Fried 1996).

Some researchers point out that there is a self-esteem issue with bullies, while other research refutes this. Bullies are motivated to cover personal inadequacies, sometimes to cure low self-esteem after having been bullied themselves. They must feel power and be in control. (Fried and Fried 1996). Bullies need to preserve their self-image and see no alternatives to aggression; they are insecure and have difficulty reaching for help; they project their own fears onto victims. They show a pattern of exploiting weakness and demonstrating power (Hazler 1996). Bullies are impulsive, dominate others and show little empathy. Although it has long been assumed that bullies have low self-esteem, there is little empirical evidence to support this. It is known, however, that when a bully’s self-regard is threatened, the response will be more aggressive than normal. Also, bullies often report that they feel justified in their actions (Bullock 2002).  They have little remorse and lack empathy for their victims (Hazler 1996).

Some bullies have been victims also, and their behavior has been learned. Fried found that 42% of reported bullying victims had also participated as abusers themselves (Fried and Fried 1996).

There may be some biological factors (Fetal Alcohol Syndrome, Attention Deficit Hyperactivity Disorder) that influence disruptive behavior and affect peer relationships. Some children may have a predisposition to aggressive behavior because of genetic or prenatal factors (Fried and Fried 1996). The WHO report draws connections between the tendency toward violent behavior and biological factors. Studies have shown a connection to complications during delivery. Eighty percent of young people arrested for violent offenses had delivery complications at birth, compared with 30% of those arrested for property-related offenses and 47% with no criminal record. Also, impulsiveness, attention problems and low intelligence could be linked to executive functions of the brain which include sustaining attention and concentration, abstract reasoning, concept  formation, goal-setting, planning, self-monitoring and inhibitions relating to inappropriate and impulsive behavior (Krug et al. 2002).

Special needs children might be especially at risk. (Harris and Petrie 2002). One study by Ma in 2001 found that middle school students with poor physical conditions often became bullies who targeted physically weaker students. (Harris and Petrie 2002)
2.4.4.2 Victims

Often victims are physically different from their peers in characteristics such as race, size, dress, agility or disability. Appearance and social status often determine who will be a victim because they cause students to stand out from the group. In one study, students in grades 8-12 reported that students who “didn’t fit in” was a reason for bullying (Acosta et al. 2001). In some cases victims stand out because they go against the social value of the environment. For example, if the environment does not value high successful academic students, then bright students may be a target (Fried and Fried 1996).

Psychologically victims appear to need a great deal of support. They tend to be passive and retaliation is unlikely (Fried and Fried 1996). They are vulnerable and display their vulnerability when they reward bullies by giving up tangible resources (playground ball, lunch money, etc.) and by showing distress. Peers see victims as lacking confidence, being different and crying easily (Fried and Fried 1996).

Although most victims are passive, they may also be provocative. Provocative victims usually provoke an attack, are easily provoked, may retaliate when attacked, and often complain about being attacked (Atlas and Pepler 1998). None of the literature suggests that provocative victims might behave this way as a means of having some kind of control over the situation by controlling when and where the bullying action will take place.

2.4.4.3 Family factors

Family factors play a role in which children are more likely to be bullies or victims: the number of parents in the home, style of parenting, emotional support, level of conflict and tension in the home, and specific family problems (unemployment, addictions, etc.)  (Fried and Fried 1996). 

Adolescents who spend a substantial amount of time without adults are more likely to engage in bullying behavior (Acosta et al. 2001). Single-parent households have increased 200% since 1970; one-fifth of children have only one home adult support; and child neglect and abuse have increased three-fold since 1980. Seventy percent of juvenile offenders who go through the justice system are from single-parent families (Hazler 1996).

Role models are important. The family environment may not be conducive to teaching appropriate behavior (Fried and Fried 1996). Bullying can be behavior learned from aggressive models (Hazler 1996). If they have family members and other adults who are role models, children are less likely to engage in bullying behaviors (Acosta et al. 2001).  Often there is a lack of male role models to talk with boys especially about alternatives to fighting (Fried and Fried 1996).

Bullies can be victims at home and bullies at school. They are likely to have witnessed abuse and violence in their homes. Parents who were bullies when they were children are more likely to have children who become bullies than parents who were not. Some instances can be traced over three generations. This implies how bullying is not only a problem for school children but a significant cyclical social problem in the larger culture (Fried and Fried 1996).

Children are affected and cultivated by parenting styles. Some parents are not involved with their children, unaware of what is happening in their children’s lives.  

Some parents allow cultural elements to influence their children’s thinking and behavior when they do not control their children’s exposure to daily media violence. Some parents use harsh and inconsistent discipline strategies. Children who are bullies are more likely to have parents who use physical discipline in the home. Dan Olweus claims, “Too little love and care and too much freedom in childhood…contribute strongly to the development of an aggressive behavior” (Fried and Fried 1996).

2.4.5 School environment

Schools may not respond to bullying effectively. As stated earlier, there is a widespread belief that teachers are generally unaware (Hazler 1996). School factors that connect with bullying involve the ability of teachers and administrators to handle their own aggressive feelings, the school climate and its disciplinary philosophy, willingness of the staff to intervene and the class size and teacher-to-student ratio (Fried and Fried 1996).

Fifty-four percent of victims who experienced bullying between the ages of 9 and 13 felt there had been no support from adults or peers. Of those who received support, 37% came from parents and 22% from mothers, 11% siblings, 11% peers. Only 1% came from teachers or fathers (Fried and Fried 1996). Teachers appear to be unaware of the extent of the problem in their schools. In one New York middle school study, staff members believed that 16% of the students had been victims of bullies. In contrast to this, 58.8% of the students said they had been bothered by a bully or bullies while in middle school (Barone 1997). 

Why do adults seem to take such little notice of bullying in the schools? Several suggestions are offered (Barone 1997):

· Adults consider bullying to be a “rite of passage,” a normal part of growing up.

· Educators have become desensitized to bullying and do not see and report it.

· Other issues with which they must deal overwhelm schools. 

· Schools may not want to identify bullying because they do not have the resources to address it.

The incidence of violence increases as class size increases (Fried and Fried 1996). Some classroom activities also make it easier for individual students to hide and are conducive to bullying opportunities. (Atlas and Pepler 1998). Classroom structure may play an important role in providing opportunities for bullies. Some studies have suggested that differential classroom instructional processes may actually increase the likelihood of bullying interactions within the classroom setting. Students are influenced by teachers’ instructional and management strategies (Atlas and Pepler 1998).

A study of more than 500 middle school students found bullying was part of the school culture when 6th graders learned bullying from older students to be fully assimilated into the social milieu of the school (Espelage 2002).  Because a natural developmental phase for adolescents is a sense of isolation, middle school educators face an especially large challenge in building a community climate that promotes caring and connectedness (Harris and Petrie 2002).

2.4.6 Community and broader cultural beliefs, attitudes and norms

Bullying reflects the increasing visibility of violence in our society (Hazler 1996). Social patterns within the school, home and community have become more physically and psychologically dangerous.  Factors that influence attitudes are the types of community settings available (neighborhood. church, scouts), the economic level, geographic setting (rural or urban), ethnic diversity, quality of social service agencies, and attitudes toward interpersonal relationships (Fried and Fried 1996). Youth organizations within the community set a tone by their organizational policies and should have nondiscrimination policies, including sexual orientation because exclusion tends to validate bullying behavior on the part of others (Elliott 2001). However, in June 2000, the U.S. Supreme Court ruled that the Boy Scouts of America has the right to set its own standards for membership that include the right to exclude openly gay leaders and members. This sends a message to children about what is and is not acceptable. It is this kind of exclusion that reaffirms community values that lead to ostracism and sexual harassment at school. 

Other cultural factors such as attitudes toward violence, cynicism or hopefulness about the ability to solve problems of racism and sexism, and the media all play a role in shaping values. Children observe adults bullying to achieving dominance and when 6th graders begin a new school, they embrace this strategy to gain recognition in middle school (Harris and Petrie 2002). The acceptance of bullying in our culture makes a statement to children that sets the stage and encourage bullying (Fried and Fried 1996).

Sometimes there is confusion where aggression is equated with masculinity. Absent fathers are replaced by movie heroes and music entertainers as role models. The media through television, movies, music and video games have become a large part of children’s environment. By the end of elementary school, the average child watches 8,000 “made-for-television murders” and 100,000 acts of violence. Children live every day with the proliferation of guns and entertainment violence (Fried and Fried 1996). Although there certainly can be other concurrent responsible factors, some studies demonstrate that the introduction of television into developing countries has been associated with increases in the level of violence. Scientific findings are conclusive in demonstrating connections between media violence and short-term increases in aggression but are inconclusive when considering long-term effects (WHO. Krug et al. 2002).  

Children inherit norms and values from their culture. These norms and values help determine how they will respond to situations—for example, cultures that condone violence as a normal method to resolve conflicts will breed more violence (Krug et al. 2002). Prevention of bullying should be part of our national agenda (Fried and Fried 1996)
2.4.7 Conclusion: the role of the school

The school, a recognized institution of learning, reflects the dynamics between the individual and his/her nuclear family and the larger community and culture; therefore, it makes sense to seek solutions through this connection.  

Schools teach more than subject content.  In subtle ways, schools teach or reinforce cultural values and attitudes and this has an impact on the behavior of children. Children are good observers and they learn much from watching how the school staff interacts with one another. They also understand what is important in their school through the behaviors teachers ignore or emphasize. Children comprehend and follow actions that are rewarded and avoid what is likely to result in punishment. The literature used in the classroom as well as methods and language teachers use in the classroom transmit attitudes.  In school, students (Junger-Tas as cited in Smith et al. 2002):

· Learn that school performance determines their school status.

· Are rewarded for achievements and punished for failures.

· Learn the social hierarchy and their place in it.

· Find friends.

· Function in a social community that transmits important cultural values and behavioral norms.

School can provide support to children. To do this, school staff must overcome the traditional belief of bullying as a normal part of growing up, a rite of passage. Staff must become sensitized to see bullying and trained to address it when it happens.  

Schools need to affect change in a broad context and guarantee a positive learning environment within the education context. Children need guidance, especially as they experience the volatility of beginning adolescence as middle schoolers. With the increased number of single-parent families, there are fewer adults and adult role models to help children make choices, learn how to solve problems and sort out and control emotions.  This guidance does not always happen within the home where children often spend much unsupervised time listening to and watching violence in the media. Children bring to school problems emanating from family, community and culture that challenge the learning process. Schools must respond to fill the gap because children spend about six hours of supervised time in school five days a week. Schools need to take advantage of the opportunity to guide children through building a positive school environment, using curriculum elements that teach pro-social behavior, providing role models and maintaining standards that ensure both physical and emotional safety for all students.

2.4.8 Interventions: approaches to reducing bullying

In 1993 Olweus implemented an intervention program in Norway and reduced bullying by 50% in only two years. To be successful, an intervention program must include the components of both awareness and involvement (Harris and Petrie 2002). Multifaceted approaches to combating bullying are beginning to take hold in schools. Programs that emphasize prosocial skills, interpersonal skills for relating positively with others, are among the most effective prevention strategies (Krug et al. 2002).

	Component
	Examples

	Awareness-building

Educators

Students

Within school


	Brochures

In-service training, teacher guides

Videos, classroom instruction

Posted signs with positive messages

	Classroom teaching
	Teaching prosocial behavior

Discussions about bullying

Providing cooperative learning experiences

Utilization of bullying & violence-prevention programs 



	Community-based efforts
	Brochures

Legislation

Policing

Restricting alcohol

Providing extracurricular activities

	Family involvement
	Brochures

Enlist family support

Encourage parents to talk with their children

Parenting training

	Guidance counselors
	Counseling bullies and victims

Proactive identification of at-risk students

Anger management

Assertiveness training

Conflict resolution

Peer mediation

	Opportunity deterrence/facilities design
	Playground design

Hallway monitoring

Adult supervision

Metal detectors

In-school security officers

	School climate
	Ensuring a positive school environment

Promoting achievement

Teaching social skills

School models that teach responsibility and empathy

	School policies
	School vision statement

Setting firm limits

Zero tolerance

Behavior and dress codes

Adult modeling

System for reporting bullying 



	Student training
	Through guidance and in classroom

Peer mediation

Peer mentoring programs

Prosocial behavior

Coping skills

Conflict resolution


Figure 10: Examples of existing types of intervention (Bullock 2002, Harris and Petrie 2002, Krug et al. 2002).

A 1996-1997 U.S. survey of 12,340 principals shows: 74% middle schools and 82% high schools use some kind of violence prevention program (Juvonen 2001). Metal detectors are now an integral part of some school buildings resulting in a 5% decrease in weapon carrying between 1995 and 1999 (Juvonen 2001). However, some schools believe that the use of metal detectors and searches increases students’ fears and anxieties. Weapon deterrence does not address the reasons why students carry guns to school (Juvonen 2001). A more holistic approach with greater chances for success includes some of the elements in figure 10.

2.4.8.1 Building awareness 

Most interventions have focused on awareness and distribution of information. Free videos for schools and pamphlets for students and parents are given out. Children’s help line calls have been analyzed and brochures subsequently developed for parents and teachers (Smith et al. 1999). Some schools have incorporated weekly bully reporting into the school day. Teacher training, however, has generally been very limited and teachers are not equipped to recognize or address the behavior. Politicians can be a catalyst in awareness. After the Japanese prime minister mentioned ijime in speeches to Parliament, most of the country’s local school boards took recognized ijime as a priority issue. 

2.4.8.2 School climate

Prevention requires an understanding of the social and environmental factors that facilitate and inhibit peer aggression, and bullying in particular (Nansel et al. 2001). Educators need to encourage feelings of connectedness to the school community (Acosta et al. 2001). This can be done through the development of prosocial norms which include the disapproval of bullying and promotion of helpful acts. The school climate should demonstrate respect and not tolerate bullying. Students are less likely to bully when they have feelings of connectedness. This is more likely when students:

· believe they are treated fairly.

· feel safe.

· believe that teachers are supportive.

Factors in effectiveness of teaching and creating a desirable social environment include (Smith et al. 2002):

· Quality of the principal.

· School basics (instructional emphasis and social and moral mission of the school).

· School climate or school ethos.

· Classroom observation and classroom management.

The December 2002 NASSP Bulletin revealed that students perceived almost 60% of teachers and even more among administrators were not interested in doing anything to reduce bullying in schools (Harris and Petrie 2002).

2.4.8.3 Multi-level changes

Change begins with multi-level policies—from national to state to local school boards and finally to individual schools.

2.4.8.3.1 National


Laws and mandates at the national level begin the ripple effect. Under Title IX of the Education Amendments of 1992, schools have a legal responsibility to ensure that a non-hostile environment is available to all students (Barker 2002). This includes bullying and sexual harassment.

2.4.8.3.2 State

At the state level, often words and issues are clearly defined. Children do not always understand what actions constitute bullying and harassment. The Minnesota School Board has defined harassment as: bra snapping and pantsing (pulling pants down); rating students based on physical appearance and sex appeal; displaying sexually explicit materials; name-calling (slut, fag, ho, etc.); teasing about sexual activities or lack of; wearing sexually offensive clothing; displays of affection between students; suggestive comments about clothes (Fried and Fried 1996).

Legislation has mandated some school policy approaches. Some states, including Connecticut, Georgia, New Jersey, New Hampshire, Oklahoma and Washington, have passed laws requiring school districts to prohibit bullying. An example is Washington Senate and House Bill 1444 passed in March 2002. It required each school district to adopt a policy (or amend an existing one) to prohibit harassment, intimidation and bullying by August 1, 2003. Harassment, intimidation or bullying was clarified as any intentional written, verbal or physical acts that (2002):

· Physically harms a student or damages the student’s property.

· Has the effect of substantially interfering with a student’s education.

· Is so severe, persistent, or pervasive that it creates an intimidating or threatening educational environment.

· Has the effect of substantially disrupting the orderly operation of the school. 

This bill also recommended that parents, school employees, volunteers, students, administrators and community have representation in the development of the policy. Training materials were required, as well as a policy of  reporting all incidents to the superintendent of public instruction.

In a second example, executive directives, not legislation, take the lead. The Maryland State Department of Education (MSDE) has directed school systems to develop plans that address the Code of Maryland Regulations (COMAR) that include policies and consequences for violating harassment, bias, bullying and discrimination policies. It mandates that all staff understand and implement the school system’s harassment policy and that all parents and community members be aware of the policy and consequences for violations. It spells out that “students will not engage in incidents of harassment and are expected to treat each other, staff, parents and members of the community respectfully” (Widdowson 2001). It includes development of training materials on harassment, bullying, bias and discrimination for all grade levels and annual awareness activities.

2.4.8.3.3  Local/county school systems

Some specific steps school systems have endorsed to decrease antisocial behavior are: 

· Punishment of those who perpetrate violence - Zero tolerance. One survey of middle school and high school principals showed that 90% had zero-tolerance policies for firearms (Juvonen 2001).

· Suspensions and school transfers for repeat offenders. However, this may exacerbate the problem because students not in school have increased unstructured time and students who act up in one school are also likely to act up in another (Juvonen 2001).

· Rules concerning conduct and dress.

· Profiling of potentially violent individuals. It has been found, however, that interventions grouping high-risk students together seems to reinforce negative behavioral patterns rather than decreasing the risk that they will engage in anti-social behavior (Juvonen 2001).

At its Web site, the Anne Arundel County public school system in Maryland states that  its goal is “to create a safe learning environment that promotes accelerated achievement.” 

· 95% of students, parents, and faculty responding to an annual climate survey will indicate that they feel safe at school and believe students are well-behaved.  

· 100% of schools will be “safe,” in accordance with the definition to be determined by MSDE in compliance with the Federal No Child Left Behind Act.   

Although the goals do not mention bullying specifically, the school system’s handbook, Making the Home/School Connection, refers to possible consequences for verbal or physical threats or bullying. The handbook includes two other sections on policy concerning harassment based on “race, color, sex, national origin, religion, disability, sexual orientation, or familial status” and assaults which mentions threats also.

2.4.8.3.4  Individual schools

Schools do not have to wait for others to act. The Center for Disease Control and Prevention (CDC) recommends that U.S. schools include a recognition of the need for a supportive and safe school environment in their mission statements (Acosta et al. 2001). This mission statement should be posted around the school to identify and promote a set of ethical behaviors appropriate to the school’s specific culture. 

In the middle school where I last taught, the school’s statement of policy (figure 11) mentions positive teaching environment but does not specifically mention physical and emotional safety that a bully-free environment would afford. 

Figure 11: Example of middle school policy in Maryland.

	Vision


	
	Staff Values and Principles
	
	School Mission

	Create a positive teaching, learning, technology-oriented environment where instruction will be performance-driven and MSPAP test scores will make positive progress toward state mandates. 
	
	All students can learn through cooperative learning strategies, performance instruction not just performance assessment, modeling of test questions that simulate MSDE tests and computer enhanced instructional lessons.


	
	George Fox Middle School’s students will be prepared to enter the twenty-first century with the mind tools and technological skills needed to be successful and productive citizens and with the attitude of being lifelong learners. 




In all cases adults must become concerned with bullying and communicate to children that it is unacceptable. They must take children seriously when they report bullying (Fried and Fried 1996). This communication must be written out in the school’s mission statement and detailed in handbooks and reinforced through daily actions. 

2.4.8.3.5 Faculty and student awareness-building programs

As noted earlier, an effective program must have an awareness-building component. There are a number of specific programs in schools that raise awareness and help teach strategies for coping (Harris and Petrie 2002; Fried and Fried 1996). Awareness-building resources are abundant and include:

· Books for children such as Taking the Bully by the Horns (Noll & Carter) and The Ant Bully (Nickle).

· Web sites such as Bullying Online (www.bullying.co.uk) and Bullying Organization (www.bullying.org) .

· Educator guides such as Kindness is Contagious, Catch it! and The Bullying Prevention Handbook: A Guide for Principals, Teachers, and Counselors (Hoover)  .

· Videos such as Bully Beware (Lajoie) and Back off Bully (Twemlow).

· Schoolwide curriculum packages such as the Second Step (Committee for Children) program and Promoting Issues in Common (Hazler 1996).

Children are aware of their environment. They learn not just from words and formal teaching situations but from observing adult behavior.  As part of an overall school program, it is very important for faculty and staff members to be role models of prosocial behavior as they interact with one another and students (Acosta et al. 2001).

Teachers are not always aware of the dynamics within the environment. Because the hidden nature of bullying often makes it difficult for teachers to detect bullying, teachers need training to “see” bullying. With teacher training, it becomes easier for teachers to recognize problems, as well as to understand the potential for problems and how to deal with them (Atlas and Pepler 1998). Teachers should be aware that students with special problems and disabilities need special attention. They need to look out for children who may be ostracized and use cooperative learning strategies in their classroom (Fried and Fried 1996). Teachers need to plan and provide opportunities for those children who have been ostracized to play a role and show their talents and strengths to their peers.

Students, on the other hand, need to know how to deal with bullying situations. Peers are a part of the problem but could also become part of the solution. Intervention must also include peers. A preventive agenda should be aimed at all students and not just high-risk children. Schools need to try to increase children’s sensitivity to victims and encourage an ethos of peer support (Atlas and Pepler 1998). Additionally, kids need strategies to deal with verbal abuse—for example when to report, ignore or use humor, etc. (Fried and Fried 1996). To deal with verbal abuse, teachers should teach students that name-calling, teasing and gossip can be damaging; that verbal abuse can escalate into more violent forms; that verbal abuse can be camouflaged as friendly concern; and that victims don’t deserve to be teased (Fried and Fried 1996).

One technique that anti-bullying programs use to help awareness is class discussion. Many elementary and high school students are amenable to classroom discussions on the topic of bullying but middle school is a challenge. In middle schools, only one-third of the students were amenable to classroom discussions and one-third were on the fence. It is assumed that the other one-third provided negative responses (Smith et al. 2002). This points to a particular problem at the middle school level where in the U.S. bullying appears to peak.

2.4.8.3.5 Opportunity deterrence

Metal detectors, security guards, security cameras and better teacher supervision in halls, all physical security and surveillance methods, are obvious tactics in preventing violent behavior in schools. In 1996, 13% of public middle schools and 21% of high schools had security officers on campus 10-30 or more hours a week. A more recent survey indicated that 63% of high schools in California employ at least a part-time security officer (Juvonen 2001). President Clinton in the spring of 2000 provided more than $60 million to support 452 security officers nationwide as part of the Justice Department’s COPS in Schools program. There is some evidence, however, that suggests physical surveillance methods lead to increased disorder and stress (Juvonen 2001). 

In addition to security guards, adult supervision can prevent violent behavior. Adults can remind students of prosocial behavior through their disapproval of pushing, shoving or sexual harassment. Areas in need of adult supervision are halls, lavatories and playgrounds. One New York study showed 65% of middle school students reporting that most bullying takes place in the hallways while only 11% of staff thought that hallways were significant in the bullying problem (Acosta et al. 2001).

In the classroom, some studies suggest that teacher actions and methods have an effect on bullying; however, other studies indicate that the presence of a teacher in the classroom may do little to deter children from bullying. Perhaps this is due to classroom management. Children in less-structured classrooms are more aggressive than those in highly structured classrooms (Atlas and Pepler 1998).  This conflicts with research suggesting cooperative learning should be used in the classroom as a preventative technique. Cooperative learning, by its very nature, creates less structure in the classroom, which seems to lead to more bullying. 
2.4.8.3.6 Counselor/guidance approaches

Guidance departments in schools are responsible for many areas of student life. Not only do they work with standardized tests, records, career information and home-school connections, but they deal with social and psychological issues both with groups and individuals. One current popular guidance department approach is the use of peers in solving school and individual problems. Peer mentoring and peer mediation are used in dealing with academic and social concerns. Select students are trained in conflict resolution and are called when students in their school appear to need some help with conflict. Some British schools have used peers in punishment rather than the usual mediation process. They have “bully courts” where once a week the court, made up of a faculty advisor and four students, meets to read descriptions of bullying behavior and to mete out punishments (Barone 1997).

Counselors also attempt to be proactive. Schools need to be proactive in identifying victim-at-risk children and in supporting their educational progress and social and emotional development. Some questionnaires are available that might be useful for the identification of children who might be at risk for bullying or victimization (Atlas and Pepler 1998). Through guidance, certain prosocial skills can be taught. There is a need to teach assertiveness, anger management, conflict resolution, problem-solving, appreciation of differences (Fried and Fried 1996). Counselors work with groups and individuals, both bullies and victims. For the proactive bully (non-emotional), it is suggested that schools deal with changing the setting rather than the child: increased adult supervision, raising awareness and zero tolerance (Fried and Fried 1996).

Guidance departments can help find male role models to talk to boys about alternatives to fighting (Fried and Fried 1996). Boys lack male role models both at home and within the school setting. Some schools hold Career Day for which role models, both male and female, are solicited especially from that school’s alumni.

Students who have been victims of bullying especially need guidance intervention and assistance (Acosta et al. 2001) but so do bullies. Suggested interventions for these students include (Fried and Fried 1996):

· For the pro-active bully (non-emotional), change the setting rather than the child by raising awareness, increasing adult supervision and zero tolerance. 

· For the reactive bully (emotional), the approach is to change the child and alter the distorted thinking patterns that make aggression seem justified. Peer mediation can be a tool. Work on increasing the child’s capacity for understanding someone’s feelings. 

· For the pro-active (non-emotional) victims, work on decreasing socially inappropriate behaviors. 

· For the passive victims, work on increasing self-esteem and social confidence. 

2.4.9 Success rates among approaches and their common components

It’s not beyond expectations to reduce bullying by up to 50% in less than two years. School-based interventions have shown positive outcomes in Norway and England with reductions in bullying incidents as great as 50%. Most of these interventions focus on making changes within the school and classroom climate. This involves increasing awareness, increasing teacher and parent involvement and supervision, clear rules and consequences, strong social norms against bullying, and support and protection for bullying victims. This approach has not been tested and evaluated in the United States (Nansel et al. 2001). School intervention programs that have included caring and positive involvement from adults, firm limits and immediate feedback in violations of limits have led to a reduction of bullying by 50% (Smith et al. 2002). Research by Olweus, Pepler and others indicates that a systemic approach to intervention in bullying is effective in reducing bullying. In a Toronto intervention program, children’s reports of being bullied were reduced up to 50% over two years after use of a systemic approach (Atlas and Pepler 1998). 

A mental health agency project using a multifaceted approach showed a 13% reduction of victims of bullying. The components of this project included (Smith et al. 2002):

· code of conduct for teachers and students.

· standards for surveillance in school and on the playground.

· peer mentors – older students help take care of younger ones.

· teacher problem-solving meetings.

· social skills training.

· classroom discussions about bullying.

· integration of anti-bullying teaching material and special projects about bullying.

· meetings and discussions with parents.

· individual counseling with offenders and victims, followed by referral to social work or mental health agencies.

In assessing any program to reduce bullying, three criteria are recommended: 

· a school-wide set of standards for performance and behavior

· acceptance of these standards by the student body
· positive teacher response to good student behavior and achievements
2.5 Literature Review Summary

Although it has existed for a long time, the bullying problem has attracted much attention through media reporting of violence at school which appears to be the result of peer bullying.  Bullying, a worldwide problem which affects the health and social well-being of children, is a subset of aggression which can be direct or indirect, physical or verbal and often includes social isolation and intentional exclusion. The dynamics include the bully, victim and bystander. Bullying is intended to harm or disturb others, is repeated over time and includes either physical or psychological imbalance between the perpetrator(s) and the victim(s). 

In the U.S. 1.6 million school children are bullied every week. No child is immune and bullying crosses gender, age, geography, class and ethnicity. Bullying is secret behavior that has been accepted as part of growing up—children are reluctant to report it and adults are unaware. This attitude belies the serious impact bullying has on children, both during childhood and later in adulthood. 

Blame for bullying points toward various components of family and school dynamics, as well as cultural attitudes and values, often reflected through the media. Also, some physical and emotional propensities in children make them more vulnerable to victimization. 

Government, legislative, health and educational groups have begun to focus on the issue. Besides affecting children physically, socially and emotionally, school  bullying which affects the ability to learn must be addressed within the school and community. Middle schools provide a special challenge because it is a time of transition physically, socially and emotionally, and middle schoolers, in their self-consciousness, are reluctant to discuss and go along with special programs initiated by their schools. Many interventions are in place within our nation’s schools now. The most effective ones use a holistic approach that includes increasing awareness, teaching prosocial behaviors and skills, working with parents, conquering logistical elements that encourage undesired behavior, implementing firm guidelines, peer mentoring, adult role models, proactively  identifying at-risk students, and developing a warm and caring school community. 

Because of the behavioral and emotional difficulties associated with bullying, as well as the long-term negative effects, the problem of bullying deserves serious attention in future research and preventive intervention. While there is an abundance of research on violence, violence among youth, and violence in schools, there is much less completed on bullying specifically and even less on bullying in middle schools. Another area lacking is the role of  bullying witnesses in promoting and reinforcing bullying and effects of watching on bystanders.

School bullying prevention programs often include a component of teaching about empathy.  Empathy is sharing another’s emotional state or context. Merriam Webster states that empathy is:

“the action of understanding, being aware of, being sensitive to, and vicariously experiencing the feelings, thoughts, and experience of another of either the past or present without having the feelings, thoughts, and experience fully communicated in an objectively explicit manner; also : the capacity for this”

Teaching methodology used in these existing programs is through teaching about empathy as a component of a separate bullying guidance curriculum.  Integration of additional approaches within the established curriculum needs to be considered.

3 Methodology

3.1 Introduction and hypothesis

Given what we know about bullying and  approaches which have been successful in dealing with the problem, I hypothesize that by embedding empathy training within the classroom’s routine curriculum students’ empathetic skills will be increased.  Specifically, through  experiences that allow students to focus on themselves and subsequently to connect self to others, empathetic concepts can be assimilated. A constructivist teaching method which uses available technology should enhance this assimilation process.

For more than a decade, schools have focused on diversity education: Who are they? Who are we? How are we different? Honor and celebrate these differences. It is time to move to the next level. We have defined who they are and how they are different. The words them and us imply division. The next step is to create a bridge based on common elements as a we. Understanding  commonalities is a prerequisite to empathy which demands a connection, a recognition, based on common experience or emotion. It is through an awareness of human commonalities that a bridge to empathy is built.
A former bully says as an adult during an interview: “I believe the only thing that would have helped me then [as an adolescent bully] would have been teaching me about self-esteem and empathy and constant reinforcement of those ideals” (Fried and Fried 1996). 

Research confirms this and demonstrates that male offenders who score lower on empathy tests exhibit more aggression (Bush, Mullis, and Mullis 2000). As discussed in the literature, when Eysenchk’s Personality Inventory was administered to bullies, it revealed that bullying behavior can be associated with low levels of empathy in bullies (Smith et al. 2002). Studies have shown that empathy increases prosocial behavior and reduces aggression in children and adolescence (Bush, Mullis, and Mullis 2000). Developing prosocial behavior through teaching empathy will help reduce bullying, one type of aggression.

3.2 Research design

To test the hypothesis that embedding empathy training within the routine curriculum will increase student empathetic skills, the research design tested pre- and post-training attitudes in two distinctive ways in two eighth-grade classes. The design included (figure 12 ) informed consent, two pre- and post-surveys and seven classroom lessons, which were spread over a period of  four weeks. 
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Figure 12: Research design outline

The settings for the classroom lessons encompassed the regular classroom, school computer lab, and a homework photo assignment. Figure 13 below outlines the research study. Lesson formats varied: classroom discussion, small group work, individual work, paired discussions.  Teaching methodology was constructivist. 

	Step/item
	Time/time period
	Location  


	Administrator
	Participants

	Step 1
	Informed consent *
	Students were given a week to return consent forms.  
	Classroom and home 
	Classroom teacher
	Students and parents

	Step 2


	Pre-bully test


	Students completed a week before lessons


	Classroom

 
	Classroom teacher
	Students

	Step 3
	Pre-empathy test


	Given just prior to the first lesson on Monday


	Classroom

 
	Researcher
	Students

	Step 4 
	Lesson 1: introduction, vocabulary concepts


	Monday; 

50-minute class period
	Classroom

 
	Researcher and classroom teacher


	Students

	Step 5
	Lesson 2: emotions, categorizing, predicting


	Wednesday;

50 minutes each class, next consecutive day
	Classroom

 
	Researcher and classroom teacher


	Students

	Step 6 
	Lesson 3:  seeing, photography and emotions


	Friday;

50-minute class


	Classroom


	Researcher and classroom teacher
	Students

	Step 7
	Photography assignment


	Given during lesson 3; students had 10 days (one school week and two weekends) to take and bring in photos


	Classroom and home


	Researcher and classroom teacher


	Students

	Step 8
	Lesson 4: selecting photos and initial writing


	Monday (10 days later)

60 minute-class 
	Classroom


	Researcher and classroom teacher
	Students

	Step 9
	Lesson 5: revision and preparation of project


	Tuesday

70 minute-class 
	Classroom


	Researcher and classroom teacher
	Students

	Step 10
	Lesson 6: predicting and examining


	Wednesday, the next week

70-minute class


	Computer lab


	Researcher and classroom teacher
	Students

	Step 11 
	Lesson 7: analyzing


	Thursday

70-minute class
	Classroom
	Researcher and classroom teacher
	Students

	Step 12 
	Post-empathy test


	Thursday

End of lesson 7
	Classroom
	Researcher
	Students

	Step 13
	Post-bully test


	One and a half weeks later


	Classroom
	Classroom teacher
	Students

	Step 14
	Closure


	One month later

45-minute class
	Student activity center


	Classroom teacher and researcher
	Students and parents




Figure 13: Detailed outline of research design.

3.2.1 Population description

The school population numbers under 1000 students with about 94% Caucasian from mostly blue-collar families, many single parent. This suburban school is located twelve miles from Baltimore City’s boundary. 

At the time of the research, there were no conflict resolution, anti-bullying, or peer-mentoring programs at the school.  School-wide disciplinary action included:

· teacher reprimands

· time-out in hall

· detention

· parent phone calls

· parent conferences

· alternative classroom (pullout “in-school” suspension)

· guidance intervention

· office referral with administrator

· suspension and reinstatement conference with parents

· expulsion and alternative school

Both the researcher and the classroom teacher are experienced teachers of 22 and 31 years respectively. The principal was familiar with the project from last year when I worked with the same teacher to pilot the project. This year, with his consent, the project was repeated after refining the lessons and creating and testing the surveys. The teacher was present in the room with me and lessons were connected with the regular 8th-grade curriculum which included parts of speech, resources and artifacts, Anne Frank, World War II, technology use, geography. Required skills included elaborating, categorizing, predicting and drawing conclusions. 

Two 8th-grade middle school classes totaling 41 students participated in the research project throughout its duration. Students showed below-average academic performance and had discipline problems. Teachers rated this particular group difficult in terms of challenging behaviors in the classroom and students were frequently disciplined by school administrators. 

One class was co-taught, which required a special education teacher to support special education students. Students have the same teacher for both language arts and social studies classes. The class schedule varied, depending on the day. Sometimes I worked with students before lunch and sometimes after. I worked in the classroom for a total of seven days spread out over a period of  five weeks. Each class period was 80 minutes, although each lesson was shorter. 

3.2.2 Survey description (pre- and post-tests)

Two attitude surveys, an empathy survey and a bullying survey, were administered to students before and after a series of lessons to measure changes in student attitudes (appendix). The empathy survey measured attitudes toward another culture and change in attitudes toward cultural stereotypes as a result of the lessons. The bullying survey measured student attitudes regarding bullying and change in attitude as a result of the transfer of empathy learning into a broader understanding and setting.

3.2.3 Classroom lessons 

As described above (figure 3b), over a period of four weeks, a series of seven lessons was incorporated into the 8th-grade social studies/language arts curriculum. Lessons were presented at different times of the day.

3.3 Research protocol 

The empathy training called “Vision Bridge” included 14 steps involving consent forms, surveys and lessons using various teaching techniques and technologies, a final project and a closing program. 

3.3.1 Informed consent (Step 1)

3.3.1.1 Protocols for administration

One week prior to the administration of the bullying survey, parents and students completed a consent form (appendix 8.3.1).  Parents of these students are familiar and comfortable with school procedures and their parental right to refuse their child’s participation. Parents also had a close working relationship with the classroom teacher. In addition, the school principal maintained an open-door policy for parental concerns regarding any school matters. 

3.3.1.2 Follow-up

In the few cases where the form was not returned, the classroom teacher called home to check that parents had been given the form and to ask if they had any reservations about the project. In all cases, students had either lost the form or forgotten to give it to their parents. All were returned with consent for participation.

3.3.2 Pre- and post-bullying surveys (steps 2 and 13)  

3.3.2.1 Administrative procedure

To measure student attitudes toward bullying in school, a pre- and post-bully test was administered by the classroom teacher one week before and two weeks after participation in Vision Bridge (appendix 8.2.1). Both surveys were identical, except for the paper color. Because of possible preconceptions that the word “bullying” might elicit, the title students saw was Interpersonal Action Survey.

It was intended that students not connect the bullying survey with the Vision Bridge program. Students were assured they would not be graded and that there were no right or wrong answers. They were told that they were expected just to do their best. They indicated their gender and age but not their names. The teacher was told that if students asked for definitions of any words, she should define them neutrally. Students were given as much time as they needed to complete the survey.

3.3.2.2 Bullying survey structure
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Questions were based on accepted definitions of bullying, as proposed by Olweus and other researchers. Bullying elements covered verbal abuse, physical abuse, spreading rumors, body language, ostracization and sexual abuse. 

Figure 14: Main questions for six sections of bullying survey.

The survey was divided into 5 sections (figure 14):

· Section 1 required responses based on observation of bullying as a bystander.

· Section 2 required responses from a victim’s perspective.

· Section 3 asked students’ opinions about reasons for bullying.

· Section 4 asked questions about willingness to elicit help from an adult.

· Section 5 asked for responses concerning the ability of people to feel empathy for one another.

· Section 6 gave students a chance to draw and write anything they wanted to communicate on the topic. 

The structural format combined close-ended scalar categories along with some open-ended answers. Equal numbers of positive and negative answer boxes were presented in the first two sections. An attempt was made to develop response categories that were mutually exclusive in order to avoid confusion. However, students were still allowed to add comments if they wished. 

Sections 1 and 2 provided multiple-choice responses with boxes (figure 15).  The first response was anti-social, the second response neutral, and the third pro-social.
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Figure 15 Three answer choices for sections 1 and 2 of bullying survey.

In Sections 3 and 4 (figure 16), students had an additional choice: 
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Figure 16: Sections 3 and 4 of bullying survey.

Section 5 (figure 17) simply had two choices: No or Yes. 

[image: image15.wmf] 

What do you think is very important to many Japanese people? (You can use the list 

below or you can write your own ide

a for the answer.) 

 

 

4.

 

 


Figure 17: Section 5 of bullying survey.

Section 6 (figure 18) was optional and students could respond visually, verbally or both.
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Figure 18: Section 6 of bullying survey.

The survey design considered criteria from Dillman (Dillman 2000). Visual navigational guides included numbered pages, consistent format, highlighted sections, and questions and response areas using different font color. Underlining was occasionally used to avoid confusion.  It was child-friendly and non-threatening. Language was appropriate for middle school adolescents and comic sans font was used. A smiley-face icon was used on the cover at the end of the short instructions (figure 19).  An effort was made to ensure the comfort level of participants so they would be willing to reveal information and motivated to answer honestly. Students could add comments to answers if they wished. 
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Japanese people are very strange.

 

 

_____  Japanese people are like me in many ways.

 

 

_____  Japanese people do not like Americans.

 

 

_____  Japanese people are very different from us. 

 

 


Figure 19: Directions for bullying survey.

3.3.3 Pre- and post-empathy surveys (steps 3 and 12)

The purpose of this survey (appendix 8.2.2) was to measure attitudes of students toward another culture (i.e., Japanese) they would perceive as different from them. The Japanese culture was selected based on the researchers prior experience with Japanese culture and Japanese educators’ willingness to participate. 

3.3.3.1 Survey structure

Prior to this research, pilot qualitative research was conducted to pretest the student survey. The pilot student resulted in some minor changes in the survey. 

This survey was confined to one page for simplicity and designed with open-ended questions in order to allow for a broad range of responses. Directions (figure 20) were kept to a minimum:
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Figure 20: Directions for empathy survey.

There were three main sections and 5 responses on this survey. The first section (figure 21) asked students for three words they associated with Japanese people. For example:
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Figure 21: First section of empathy survey.

As a result of the pilot study, format for this question was revised. Because more than half of the pilot students had difficulty responding to open-ended questions, a “bank” of response choices (figure 22) was included in the survey used in this study. The “word bank” was compiled from pilot students’ responses and were randomly organized with a combination of positive, negative and neutral words.  For example:
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Figure 22: Word bank for first part of empathy survey.

The second part asked for one response (figure 23). Again students could use (figure 24) but were not limited to a bank of words.
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1
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5
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bamboo *

0
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4
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sweet *

0

0.0%

0
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3

27.3%
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4
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technology *

1
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4
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0
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8

40.0%

-1
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3
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0
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0
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1
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1
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3
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2
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5
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3
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3
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0
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3
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0
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0
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0.0%

0

0%

0

0%

0

0.0%

smelly *

0
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0.0%

0

0.0%

0

0%

0

0%

0
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Figure 23: Second part of empathy survey.
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Figure 24: Word bank for second part of empathy survey.

The last question (figure 25) asked students to check one statement they thought was most true: 
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Section 4:  What do you do?
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Figure 25: Last section of empathy survey.
3.3.3.2 Protocols for administration

The pre- and post- empathy tests were administered by the researcher just prior to and just after completion of the Vision Bridge classroom lessons. Students were given as long as they needed to complete the survey.  Although they did write their names on the survey, they were told that there was no correlation between their answers and any grade. The researcher, not the teacher, collected this survey. 

3.3.4 Classroom lessons (steps 4-11)

3.3.4.1 Lesson structure 

This series of lessons was implemented with two separate class groups during regularly scheduled social studies/language arts classes. 

3.3.4.2 Curriculum

The overall social studies outcome is “Valuing Self and Others”  with the stated objective  “students will demonstrate attainment of a positive self-concept and empathy toward others in order to improve interaction among individuals and groups in our democratic society.” Specifically, 8th grade  students should be able to “examine one's own feelings [a prerequisite to empathy], values, and capabilities in an effort to develop a positive self-concept and acceptance of others.”  In this study, the classroom teacher coordinated with the researcher to ensure incorporation of  curriculum elements. For example, a social studies element included “The Declaration of Independence” and Jefferson’s words about the “pursuit of happiness.”  

With a theme of “discovery,” the language arts curriculum states, “We can discover where we fit in the world by reflecting upon the discoveries characters make about themselves in real-life circumstances.”  In 8th grade, students work on parts of speech and categorizing, both of which were addressed in the lessons. After the study, students read a short play about Anne Frank. 

Language arts and social studies skills in the 8th-grade curriculum include analysis, perspective-taking, recognition and use of primary and secondary sources, comprehension of cause and effect, drawing conclusions, and writing to inform. All of these elements were part of the Vision Bridge lessons.

3.3.4.3 Teaching methods

Within the curriculum, teachers are also expected to draw on students’ prior knowledge, offer opportunities for students to use multiple intelligences, and integrate technology into teaching.  Gardner’s multiple intelligence theory includes eight areas of intelligence of which the following were addressed in the Vision Bridge design:

· Linguistic (word smart)

· Logical-mathematical (reasoning smart)

· Spatial (picture smart)

· Interpersonal (people smart)

· Intrapersonal (self smart)

Of these five, the last two are important elements of empathy.

3.3.4.4 Lesson 1- Primary sources and artifacts

Time: 50 minutes

Location: Classroom

Objectives:

· To create a safe environment through friendly introductions

· To define and clarify words that are key concepts

Worksheet

The teacher introduces the researcher to the class and explains that the class will be working on a special  project for a few weeks.

Before beginning the lesson, students are given the Vision Bridge survey to assess their attitudes toward Japanese people. 

A discussion of terms needed to bring everyone to the same level of understanding is led by the researcher: vision, bridge, artifacts, primary and secondary source. A discussion of artifacts reveals that this unit does not use a textbook and that students would create their own primary source artifact as representative of American culture. 

3.3.4.5 Lesson 2 – Emotions

Time: 50 minutes

Location: Classroom

Objectives:

· To explore the universality of emotions and their causes

· To organize responses

Worksheet

Students list common emotions and examples of events that might cause them. They answer the question, “What makes me happy?” and provide an example of how a photograph might illustrate their answer. The class then categorizes the group’s responses and predicts what responses Japanese students might make.

3.3.4.6 Lesson 3 – Visual literacy

Time: 50 minutes

Location: Classroom

Objectives:

· To examine visual point of view

· To analyze the role of visual clues in expressing emotions

· To understand the basics of photographic composition

Homework assignment

Students learn three visual points of view. As they look at photographs, they identify point of view and infer the message through compositional elements. Then they receive instruction in camera basics. 

3.3.4.7 Interlude – Homework assignment

Time: 9 days

Location: Home

Objectives: To complete homework as assigned

Students are told to take 5-10 photos depicting what makes them happy.  They have nine days to carry out this assignment.

3.3.4.8 Lesson 4 – Pre-write

Time: 60 minutes

Location: Classroom

Objectives:

· To provide supporting details for a statement

· To elaborate with further details

Worksheet

From photos brought in for the assignment, students choose three that depict different types of responses. A model is provided for supporting details and elaboration in a sample photo. Students follow the model and share responses. Then they choose one photo and  write a one-paragraph rough draft which was collected. 

3.3.4.9 Lesson 5 – Revision and final draft

Time: 70 minutes

Location: Classroom

Objective: To write a final draft and mount a photo above it

Students receive their edited writing from the previous lesson. They make further changes with help from teacher as needed. The final work is collected so it can be posted on the Vision Bridge Web site along with responses from Japanese students. 

3.3.4.10 Lesson 6 – Predicting, examining, responding

Time: 70 minutes

Location: Computer lab

Objectives:

· To predict most popular topics for both American and Japanese students

· To locate information and write personal responses

Worksheet

Students predict responses for two cultures to the question “What makes me happy?” Then, individually or with peers, they search for Japanese and American responses on the Vision Bridge Web site. Next to each answer, students write a personal response in the form of a statement or a question. 

3.3.4.11 Lesson 7 – Analyzing responses

Time: 70 minutes

Location: Classroom

Objectives: To compile responses, analyze results and draw conclusions

Students examine responses recorded from work in the computer lab and discuss expectations and surprises. They group responses and compare both cultures. Then they draw conclusions. 

3.3.4.12 Protocols for teaching

During Vision Bridge lessons, the classroom teacher was present, as well as a special education teacher in one class group. The special education teacher supported students by helping them focus on their work, maintaining records of progress, making accommodations for learning problems, and communication with parents and administration. The classroom teacher coordinated scheduling, contacts with parents, record- keeping, and curriculum integration. She also was active in maintaining discipline and focus. The researcher planned and presented lessons while the classroom teacher actively participated in curriculum connections from prior and present work, with interjections about future plans. The researcher and classroom teacher participated as co-teachers during all the lessons. 

3.3.5 Closure

On the last day of school, parents of the two classes were invited so students could share what they had accomplished during the school year. Parents could observe displays of photos and writing for the Vision Bridge project and students were recognized for their participation. For the parent audience, students memorized and performed a scene from the Anne Frank play they had read.  At the end of class, students hugged their teachers and said goodbye. 

3.4 Research support and constraints

3.4.1 Support

Most students used personal family film and digital cameras for the photo homework assignment. In most cases, families paid for film processing or students brought in CDs with their digital images. For those families who were unwilling or unable to pay for expenses, the school’s Parent-Teacher-Student Association offered funds for one-time-use cameras and processing.

Class meeting times were flexible within a framework of morning or afternoon, just before or just after lunch. Since individual student performance varies depending on time of day, the meeting times for the two classes also varied so that sometimes they had lessons before lunch and sometimes after lunch. 

Some students receive extra help for speech, reading, guidance and other areas. For these activities, they are pulled out of their regular class. When these pull-out activities interfered with Vision Bridge lessons, the classroom teacher managed to reschedule the peripheral instruction. 

3.4.2 Constraints

During this research, various factors were beyond control of the researcher. These included student transfers, absence from school, visits to the health room, in-school suspension in the alternative classroom, summons to the office for disciplinary reasons, and frequent interruptions from the PA system. The PA interruptions varied from a check to confirm that a student was in that particular classroom to school wide addresses.

Students who came directly from the lunchroom for a lesson often entered in a negative and agitated frame of mind, resulting from a noisy and rushed lunch or from various lunchroom incidents. Minor interruptions occurred along with a more serious one that delayed a lesson by 12 minutes. 

4 Survey results 

4.1 Introduction

The purpose of this study was to determine if empathy training affects children’s attitudes toward people of another culture and attitudes about bullying behavior in their everyday lives. Two surveys were given before and after a series of classroom lessons incorporating empathy training.  One focused on measuring student attitudes toward bullying, and the other on student attitudes toward a different culture, specifically the Japanese culture. The first will be referred to as the bullying survey and the second as the empathy survey. 

The empathy survey looks at attitudinal changes that were directly related to lesson content while the bullying survey examines whether attitudinal changes were assimilated into a broader scope. In other words, if students changed their stereotypical views of Japanese people, one group of people different from them, would they also change their views about how other people are treated (e.g. bullying behavior)? 

Empathy survey results indicate attitudinal changes toward a different culture after a series of empathy training lessons using constructivist teaching methodology incorporating photographic and Internet technologies. However, bullying survey results are inconclusive and raise questions which require further research. 

4.2 Empathy survey results: data graphics and explanation
4.2.1 Empathy survey questions

An identical empathy survey was given before and after empathy training lessons. Students could choose from, but were not limited to, an equal number of positive, neutral and negative response words which were taken from responses in a pilot study. This survey consisted of one page having three questions.
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Section 5: What do you think?

 

 

People who are picked on feel sad. 
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 Yes   

 

 

 

 

People not like me can easily unde

rstand how I feel.    
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No
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Figure 26: Format of first part of empathy survey.

The first survey question (figure 26) asked students to supply three words they associated with Japanese people. In the pilot study the previous year, students grappled with this free style question and with word spelling. There, in this survey, a “word bank” was added. Students were not limited to those listed and were free to list any three words they associated with the Japanese culture. Words in the bank were randomly listed and  had positive, neutral and negative meanings (figure 27). The positive words had emotional connotations that middle school students accept as socially desirable traits. Neutral words lacked emotional connotation in that they merely described place, features or tools. Negative words carried emotions construed by middle school students to be undesirable, words that pit one person or group against another. Positive response choices included generally accepted complimentary adjectives; neutral choices involved nouns that alone elicit neither positive nor negative reactions; negative choices included nouns and adjectives that elicit non-complimentary reactions.
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Section 6: Your chance to tell it like it is

 

 

Write any thoughts you have about how people you know treat each other or 

draw a picture that shows how you treated someone else or how someone 

else treated you. Add a capt

ion to explain.  Use the back of this paper.

 

 


Figure 27: Response choices grouped by positive, neutral or negative for part 1 of empathy survey.

As in the first question, the second question (figure 28), allowed students to provide their own answer or choose from a list of responses originating from a pilot study. 
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N=14 (girls) N= 27(boys) N=41

Statement

girls

%

boys

%

girls

%

boys

%

girls

%

boys

%

#

%

(1a) Calls someone else bad 

names

 

 

 

 

> It's okay, maybe he or she did 

something to deserve it.

2

14%

5

18.52%

1

7.14%

4

14.81%

-1

-7.14%

-1

-3.70%

-2

-4.88%

> I don't care, it's none of my 

business.

5

35.71%

20

74.07%

6

42.86%

18

66.67%

1

7.14%

-2

-7.41%

-1

-2.44%

^ I feel bad, because people 

should not say things like that.

7

50.00%

3

11.11%

7

50.00%

5

18.52%

0

0.00%

2

7.41%

2

4.88%

(1b) Pushes or shoves 

someone else

 

 

 

 

 

 

 

 

 

 

 

> It's okay, maybe he or she did 

something to deserve it.

4

28.57%

6

22.22%

1

7.14%

4

14.81%

-3

-21.43%

-2

-7.41%

-5

-12.20%

> I don't care, it's none of my 

business.

3

21.43%

17

62.96%

8

57.14%

16

59.26%

5

35.71%

-1

-3.70%

4

9.76%

^ I feel bad, because people 

should not do things like that.

7

50.00%

4

14.81%

5

35.71%

7

25.93%

-2

-14.29%

3

11.11%

1

2.44%

(1c) Spreads rumors and lies 

about someone else

 

 

 

 

 

 

 

 

 

 

> It's okay, maybe he or she did 

something to deserve it.

1

7.14%

1

3.70%

1

7.14%

1

3.70%

0

0.00%

0

0.00%

0

0.00%

> I don't care, it's none of my 

business.

6

42.86%

12

44.44%

4

28.57%

17

62.96%

-2

-14.29%

5

18.52%

3

7.32%

^ I feel bad because people 

should not do things like that. 

7

50.00%

14

51.85%

9

64.29%

9

33.33%

2

14.29%

-5

-18.52%

-3

-7.32%

(1d) Leaves someone else out 

of group activities and won't let 

him or her be with them

 

 

 

 

 

 

 

 

 

 

> It's okay, maybe he or she did 

something to deserve it.

2

14.29%

3

11.11%

1

7.14%

3
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-7.14%

0

0.00%
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-2.44%

> I don't care, it's none of my 

business.

4

28.57%
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40.74%

4

28.57%
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37.04%

0

0.00%

-1

-3.70%

-1

-2.44%

^ I feel bad, because people 

should not do things like that.

8

57.14%
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48.15%

9

64.29%
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51.85%

1

7.14%

1

3.70%

2

4.88%

(1e) Puts nasty notes in 

someone else's locker or in 

his/her things when that person 

isn't looking.

 

> It's okay, maybe he or she did 

something to deserve it.

1

7.14%

3

11.11%

2

14.29%

0

0.00%

1

7.14%

-3

-11.11%

-2

-4.88%

> I don't care, it's none of my 

business

6

42.86%

15

55.56%

4

28.57%

19

70.37%

-2

-14.29%

4

14.81%

2

4.88%

^ I feel bad, because people 

should not do things like that.

7

50.00%

9

33.33%

8

57.14%

7

25.93%

1

7.14%

-2

-7.41%

-1

-2.44%

(1f) Touches someone else in 

ways that person doesn't like 

or in ways that make him or her 

feel uncomforta-ble (such as 

pinching)

 

 

 

 

 

 

 

 

 

 

> It's okay, maybe he or she did 

something to deserve it.
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7.14%

2

7.41%

0

0.00%
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0
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9
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7

50.00%
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-2
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-3

-7.32%

^ I feel bad, because people 

should not do things like that.

4

28.57%

9

33.33%

7

50.00%

10

37.04%

3

21.43%

1

3.70%

4

9.76%

(1g) Makes fun of someone else 

and teases him or her in a mean 

way

 

 

 

 

 

 

 

 

 

 

> It's okay, maybe he or she did 

something to deserve it.

2

14.29%

2

7.41%

1

7.14%

2

7.41%

-1

-7.14%

0

0.00%

-1

-2.44%

> I don't care, it's none of my 

business.

4

28.57%

11

40.74%

5

35.71%

14

51.85%

1

7.14%

3

11.11%

4

9.76%

^ I feel bad, because people 

should not do things like that.

8

57.14%

14

51.85%

8

57.14%

9

33.33%

0

0.00%

-5

-18.52%

-5

-12.20%

Post

Pre

Pre

BULLYING SURVEY: Section 1: How do you feel when a person does these things to someone else? 

Total change

Change

Change

Post


Figure 28: Format of second part of empathy survey.

The third and final empathy survey question asked students to check only one answer they thought to be most true (figure 29).
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Figure 29: Students were presented with four choices in the last part of the empathy survey.

4.2.2 Empathy survey responses

The analysis of the empathy survey consisted of a simple statistical analysis of percentage change differences as well as a comparison of these changes with what students wrote on their post survey. From a design viewpoint, the study faced challenges that may have affected the results as well. 

 For example, this study was conducted in an actual classroom situation. Therefore, there were some uncontrolled variables that could have affected the outcomes. These included many classroom/lesson disruptions in the form of: 

· classroom discipline pullouts

· behavior issues such as theft

· PA announcements

· absenteeism

· illness/sick room referrals

· office disciplinary referrals

In examining results, it is important to keep in mind that the sample population is small: 11 girls and 20 boys. Illness, transfers, suspensions and expulsions reduced the original number of 17 girls and 31 boys. 

Empathy survey responses to question 1 in figure 30 are organized according to total change between the first time the survey was administered (pre-survey) and the second time (post-survey) after classroom lessons. The middle gray area represents those words showing no change. Words students could choose but were not limited to are indicated by an asterisk and are referred to as a word bank. 

In looking at the total word choice change for the first question (figure 31), there are no negative responses for the first seven answers which show a positive attitude change of 9.7% to 16%. In fact, there are three positive responses in this section: smart (9.7%), sweet (12.9%) and friendly (16.1%). All but one word from the top section, things, were chosen from the “word bank.” 

Words that dropped out of favor, those at the bottom, include kind, foreign, language, chopsticks, Tokyo and eyes. All words in the bottom group come from the word bank. The change range is from 9.7% to 16.1% showing a positive attitude change in a reduction of negative or neutral words. 

Within the middle section stand three words, all from the word bank, that show no change: healthy, smelly and weird. Healthy and smelly were chosen by no students in either the pre- or post-survey responses for the research group. Weird was chosen by two girls and one boy in both surveys. 

The top, bottom and middle groups representing the most, least and absence of change included almost exclusively words from the word bank. 

When a comparison between girls and boys is made, there was a greater positive attitude change in girls for the words friendly, sweet  and smart. For specific words, there are differences in response changes between girls and boys:  technology, girls declined by 9% and boys increased by 20%; sweet, girls increased by 27% and boys increased by 5%;  Pearl Harbor, girls decreased by 9% while boys increased by 15%; language, girls declined by 36% while there was no change with boys; bamboo, boys increased by 20% while there was no change for girls. This would indicate that gender influences response to particular words. Girls showed a positive attitude change moving away from stereotypes when fewer chose the words language and technology and more chose the word sweet. 

For both girls and boys there was a decline for the word eyes, for girls by 18% and boys 15%.  Also, choice of other words about physical appearance declined: short, small, small feet, chinky eyes. In the upper group of response changes, there are no words dealing with physical appearance but several dealing with personality and attitude. After empathy training, students were less concerned with physical appearance and more so with aspects of personality. 

Perceptions of a few students about Japanese killing babies, having unfair laws and wearing a large amount of makeup changed as indicated in post-survey responses. Because these misconceptions remained unconfirmed in the classroom lessons, these students did not make the same choices on the post-survey. 

Overall average changes by gender indicate that the average change in post responses for girls was 8.16% while for boys it was 5.58%. Gender may affect receptiveness to altering attitudes and preconceptions. 

Empathy survey responses to question 2 in figure 32 are organized according to total change between the first time the survey was administered (pre-survey) and the second time (post-survey) after classroom lessons. The middle gray area represents those words showing no change. Words students could choose but were not limited to are indicated by an asterisk and are referred to as a word bank. Response choices for technology and rice decreased. This suggests that stereotypical attitudes have gone down. It is puzzling that eating decreased while food increased. It is significant that after empathy training, 25.8% chose relationships with other people as something that is very important to many Japanese people. The biggest change comes from girls, from 18.2% to 72.7%. There is a positive attitude with both girls and boys, 25.8%, but the most significant change is seen with female responses. 
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(2a) Calls me bad names

2

18.18%

3

15.00%

8

 

5

6

2

8

26%

> It's okay, maybe I did 

something to deserve it. 

0

0.00%

2

7.41%

2

14.29%

0

0.00%

2

14.29%

-2

-7.41%

0

0%

> I don't care, they're stupid.

11

78.57%

18

66.67%

8

57.14%

21

77.78%

-3

-21.43%

3

11.11%

0

0%

^ I feel bad, because people 

should not say things like that.

2

14.29%

7

26%

1

7.14%

5

19%

-1

-7.14%

-2

-7%

-3

-7%

(2b) Pushes or shoves me

 

 

 

 

 

 

 

 

 

 

> It's okay, maybe I did 

something to deserve it. 

0

0.00%

4

14.81%

2

14.29%

2

7.41%

2

14.29%

-2

-7.41%

0

0%

> I don't care, they're stupid.

9

64.29%

14

51.85%

5

35.71%

20

74.07%

-4

-28.57%

6

22.22%

2

5%

> I feel bad, because people 

should not say things like that.

4

28.57%

8

30%

4

28.57%

3

11%

0

0

-5

-19%

-5

-12%

(2c)Makes nasty put-down 

faces at me

 

 

 

 

 

 

 

 

 

 

> It's okay, maybe I did 

something to deserve it. 

0

0.00%

4

14.81%

2

14.29%

0

0.00%

2

14.29%

-4

-14.81%

-2

-5%

> I don't care, it's none of my 

business.
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85.71%
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55.56%
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71.43%
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-14.29%

7

25.93%

5

12%
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should not do things like that.

1

7.14%

7

25.93%

0

0.00%

4

14.81%
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-3

-11.11%
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(2d) Leaves me out of group 

activities and won't let me be 

with them

 

 

 

 

 

 

 

 

 

 

 

 

> It's okay, maybe I did 

something to deserve it. 
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14.29%

2

7.41%

2

14.29%

1

3.70%
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0.00%
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-3.70%
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business.
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> I don't care, they're stupid.

9

64.29%
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70.37%
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-3

-21.43%

-3

-11.11%

-6

-14.63%

> I feel bad, because people 

should not do things like that.

2

14.29%

5

18.52%

2
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5
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0

0.00%
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0.00%

0

0.00%

(2f) Touches me in ways I don't 

like or in ways that make me 

feel uncomfortable (such as 

pinching)
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something to deserve it. 
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2
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-14.29%

6
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4
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3
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3
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0

0.00%

-6
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(2g) Makes fun of me and 

teases me in a mean way
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BULLYING SURVEY: Section 2: How do you feel when someone does these things to you?
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Figure 30: Results of first part of empathy survey. (* indicates word bank)
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(5b) People not like me can 

understand how I feel.
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BULLYING SURVEY: Section 5: What do you think?

Pre

Pre

Post

Post

Change

Change

Total change


Figure 31: Results of second part of empathy survey. (* indicates word bank)
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 Section 1: How do you feel when a person does these things to someone else? Check the box that 

best says what you think.

 

 

Calls someone else person bad names.

 

£

 

It’s okay, maybe he or she did something to deserve it

 

£

 

I don’t care, it’s none of my busine

ss

 

£

 

I feel bad, because people should not say things like that

 

 

Pushes or shoves someone else.

 

£

 

It’s okay, maybe he or she did something to deserve it

 

£

 

I don’t care, it’s none of my business

 

£

 

I feel bad, because people should not do things like that

 

 

S

preads rumors and lies about someone else.

 

£

 

It’s okay, maybe he or she did something to deserve it

 

£

 

I don’t care, it’s none of my business

 

£

 

I feel bad, because people should not do things like that

 

 

Makes nasty put

-

down faces at someone else.

 

£

 

It’s oka

y, maybe he or she did something to deserve it

 

£

 

I don’t care, it’s none of my business

 

£

 

I feel bad, because people should not do things like that

 

 

Leaves someone else out of group activities and won’t let him or her be with them.

 

£

 

It’s okay, maybe he or

 she did something to deserve it

 

£

 

I don’t care, it’s none of my business

 

£

 

I feel bad, because people should not do things like that

 

 

Puts nasty notes in someone else’s locker or in his/her things when that person isn’t looking.

 

£

 

It’s okay, maybe he or s

he did something to deserve it

 

£

 

I don’t care, it’s none of my business

 

£

 

I feel bad, because people should not do things like that

 

 

Tries to pick a fight with someone else. 

 

£

 

It’s okay, maybe he or she did something to deserve it

 

£

 

I don’t care, it’s non

e of my business

 

£

 

I feel bad, because people should not do things like that

 

 

Touches someone else in ways that person doesn’t like or in ways that make him or her feel 

uncomfortable (such as pinching).

 

£

 

It’s okay, maybe he or she did something to deserve

 it

 

£

 

I don’t care, it’s none of my business

 

£

 

I feel bad, because people should not do things like that

 

 

Makes fun of someone else and teases him or her in a mean way.

 

£

 

It’s okay, maybe he or she did something to deserve it

 

£

 

I don’t care, it’s none of m

y business

 

£

 

I feel bad, because people should not do things like that

 


Figure 32: Results of third part of empathy survey.

Empathy survey responses to question 3 in figure 6 are organized according to total change comparing pre- and post-survey responses after classroom lessons. The middle gray area represents comparative mid-range responses. For this question there are three negative responses: Japanese people are very strange; Japanese people do not like Americans; Japanese people are very different from us.  There is one positive response:  Japanese people are like me in many ways. In the post survey, fewer students chose negative responses, from 3.2% to 29%. An average of 11.8% who responded negatively on the pre-survey did not respond in the same way on the post-survey. There was an increase in positive responses for both genders. It is interesting to note that in this case, the largest change appears in the male responses. This may be because the boys started at a much lower response number for this item than did the girls. In the post-survey results for the statement that Japanese people are very much like them, girls and boys were close in response numbers with 72.7% of girls and 75.75% of boys in agreement with this statement. This indicates there was a 35.5% positive attitude change for the entire group after empathy training.

4.2.3 Issues of survey design 

4.2.3.1 Design challenges

The purpose of the empathy survey was to compare preconceptions and stereotypical views of another culture before and after a series of classroom lessons incorporating empathy training.  

As described previously, because of the inability of many low level students to generate their own words for responses, a word bank was added to the survey for the research. However, it was made clear to students that they were not limited to the words in the box and could write their own responses which might not appear there. In many cases students used words not in the list. This free style response format makes analysis challenging. It might have been more effective to limit students to the word bank responses for measurement purposes (figure 33). For example:
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Figure 33: A re-design of empathy survey.

To help in the analysis of this quantitative survey, the post lessons survey asked students to write a couple of sentences that described anything they may have learned from the Vision Bridge lessons. These comments helped to clarify many of the puzzling survey responses given by students. In retrospect, it might have been helpful to ask for a longer response such as this on the first of the paired surveys. For example, students might have been asked to describe what Japanese people are like. 

4.2.3.2 Instruction challenges

Another issue with administering the survey was that students did not always follow directions. In some cases there were too many answers or blank responses. If only those surveys where students had followed directions had been used, the sample would have been reduced by 16% or a total of 26 students. Other students listed only two words for the first part. Because of this, some students responses count more than others. For example, if one student lists four words and another two, the responses from the student listing four words gains more weight proportionately. In dealing with those who listed more than three words for the first section, all responses were recorded.

4.2.3.3 Analysis insights

Although the final question asking which is most true showed a significant positive change in perception/attitude, I was perplexed that there was a 9% increase in the first question response with the word different (which words came to mind when thinking about Japanese people.)  Also, for question 5 students were supposed to check one answer, but at least two students checked two: Japanese people are like me in many ways; Japanese people are very different from us. 

It is necessary to look beyond the survey responses. When we look at the sentences of the students who wrote different, crazy, weird for words that came to mind when thinking about Japanese people, we can see that positive attitude change was achieved:

· I learned that people are the same in many different ways.

· I learned about people in Japan is that they are just like me in many ways. They like the things that I like. That is what I learned about people who live in Japan.

· I learned that the Japanese people are very kind and forgiving. Also they are like Americans in many ways. 

Below are some sentences of students who checked Japanese people are very different from us:
· I have learned that you should treat people the way you want to be treated. Second you should try to understand other peoples feelings. Third I’v learned that you should express yourself in positive ways. Fourth I have learned that many people are the same in the inside. Last I have learned they everybody has something that makes them happy.

· I learned many things when we did this Vision Bridge. I learned now Japanese people are different from us. I learned what some of the Japanese people like to do. They might look different but they are also the same on the inside.

· I learned that people are very different. But were the same in some ways

· I learned that Japness people are like use in many ways because there famely [sic] makes them happy.

· I learned that Japenes people like to have friends and family. So do we. They also have some of the same places we have like Mick Dondonals. I now know that some of the reasourse we have they want or that they have. So that is what I have learned.

Below are some sentences of students who checked both Japanese people are very different from us and Japanese people are like me in many ways.

· I have learned that a lot of people that I think are different from me are really not that different at all.

· I learned that japanese people are just like us but in different way. They like the sports we like and I learn how to take picture.

On the post survey, 86% of the students wrote on the back that Japanese and Americans are alike. 

I was initially surprised at the increase in the number of students who responded to the first question with one of their word choices being Pearl Harbor. However, a discussion between two students while they were filling out the survey, along with a clarification by their teacher, may explain why it might have been fresh on their minds. Two students began arguing about whether Pearl Harbor was real or not. Their teacher answered their question by saying that it was a real incident in our history.

Other interesting comments written on the back (in exact words and spelling) include:

· I learned that Japaness people are like use  in many ways. They may just look diffent. They all so may speak diffent but they are the same.

· I learn that not to think of a sterotype person when I think of Japeness. I learned that Japeness are just like us except most don’t talk the same as most Americans.

· I learned that Japense people are no different from us.

· I’ve learned the American and Japanese are a lot alike us for example we both are peaceful people.

· Japan and Japanese people are not that different from us.

· On the vision bridge project I learned how Japanese people are like me and you. They enjoy family, music, food and pets.

· I have learend that Japanese people are just like me.

· Every child wants nothing more than to be happy.

· I’ve learned that Japanese people might look different, but are just the same. We all have many things in common and some differences but all in all we’re one.

Besides written comments by students, questions arising during the lessons throw more light on students’ perspective and abilities: 

· Students had trouble naming emotions and giving examples for cause and effect

· Perhaps because of a lack of self-awareness, students had trouble defining what makes them happy. Self-awareness is an important part of empathy process (Goleman 1997).

4.2.4 Empathy survey discussion and conclusions 

4.2.4.1 Survey administration

As stated earlier, the empathy survey was designed to avoid suggesting answers to participants. In the early pilot study, all questions, except the last, were open-ended. The pilot study clearly showed that students needed something more concrete. Therefore, in this study a “word bank” using pilot group responses was provided without limiting responses to use of these words. 

From this study, I conclude that qualitative research is essential when working with children, especially with this age group because their responses need interpretation. Some concepts that may be obvious to adults often gain a new twist with middle school students. For example, words that become a fad code, influence of media, and logic unique to adolescents often skew how responses must be interpreted.  An example of logic unique to adolescents is an answer of a response to Section 3 on the bullying survey, “Why do you think kids do these things to other people [bullying]?”. One student answered, “Maybe the person really likes you.” Children at this age fluctuate wildly in regard to maturity and cognitive level from day to day. They are unstable in the way they view the world and the way they respond to it.

For example, some students in the pilot study had expressed empathy and a positive attitude change at the end of the lessons, but wrote responses that contradicted this observation. When asked for an explanation of their responses, students answered:

· I didn’t read the question.

· I don’t mean that.

· I’m too tired to think.

· I didn’t think about it.

· The kid behind me was kicking my chair.

Because of these contradictions and the missing responses from some of the pre-lesson survey in this study, students in the test group were asked to write comments of their own on the back of the survey.  (See 4.2.1.3)
The attempt to avoid leading answers by allowing open-ended responses created a problem in analysis. To examine results, responses were separated by gender for pre and post surveys and then degree of change in responses, separated by gender and then totaled. 

In examining response change by positive versus negative words, there is a significant change in the results toward the positive side. Words such as friendly, sweet, smart and peaceful were among the top ten words that moved to a more positive position, while eyes, moved to the bottom of the list. When the Japanese culture was introduced into the empathy training lessons, students were focused on the way Asian eyes differed from theirs, but after the lessons, they were less focused on this feature. With the exception of Pearl Harbor, fighting and war fell below the middle rank. 

To understand why there was no change in smelly and weird, it is necessary to examine student comments. From section 4.2.1.3, it is clear that students comments, free from survey structure, were more valuable than the responses to the original questions. 

Students who wrote different, crazy, weird for words that came to mind when thinking about Japanese people, also wrote these comments on the back of their survey:

· I learned that people are the same in many different ways.

· I learned about people in Japan is that they are just like me in many ways. They like the things that I like. That is what I learned about people who live in Japan.

· I learned that the Japanese people are very kind and forgiving. Also they are like Americans in many ways.

Remembering that adolescents often understand words differently from adults, they sometimes consider crazy and weird as positive adjectives when adults see them as negative words.

Based on the analysis reviewed in the previous section, I conclude that although a statistical analysis is problematic with the format of this survey, student comments seem to suggest a change in attitude. Written student comments indicate that after empathy training, they recognized commonalities shared by both groups.   

4.2.4.2 Pedagogical considerations

Students’ additional sentences on the post empathy survey indicate that they constructed their own knowledge from their discoveries, affirming the belief among educators and theorists that constructivism (sometimes called inquiry learning) is the most effective way to learn. During the Vision Bridge empathy training:

· Students were active learners: During the middle years, children continually attempt to make sense of their world. They project what they know into the circumstances that surround them so they can infer and predict meaning. It is essential for learners in this age group to be active participants (Winn and Regan 1991). During lessons, students actively participated in large and small group discussions as well as reading and writing. Even more so, they were active because they provided part of the content for their learning through the photographs they supplied. They were actively engaged when they recognized their photos and words posted on the Vision Bridge Internet site. 

· Students created meaning through patterns: It is the teacher’s job to help students see new meaningful patterns. This resulted when students examined the Web site and the posted responses of both American and Japanese students who explained how they found happiness. American students saw similar patterns when they wrote comments such as, “On the vision bridge project I learned how Japanese people are like me and you. They enjoy family, music, food and pets.” Brain-based learning research says that the search for meaning is innate and occurs through patterning, meaningful organization and categorization of information (Roberts 2002). 

· Students were involved with activities appropriate for their developmental stage: Piaget identified four developmental states through which humans progress, sensorimotor (0-2 years), preoperational (2-7 years), concrete operations (7–12 years) and formal operations (12–adult). Middle school children are in a transition from concrete operations to formal operations. Teachers often feel challenged with this age group because children vacillate during this transitional period. They may not always require direct contact with the actual object but their thinking remains limited to actual experiences (Winn and Regan 1991). Although photographs are not the actual object, they do represent actual objects in a concrete way. Technology, both photography and the Vision Bridge Site on the Internet, helped present lessons in a tangible and easily accessible format that students could relate to. 

· Students began with prior knowledge and constructed new knowledge. They started with self-knowledge and connected with new knowledge of another culture. 

4.3 Bullying survey results: data graphics and explanation

4.3.1 Survey questions

Two identical bullying surveys were administered by the classroom teacher before and after the empathy survey and classroom lessons. There was a ten-day break before and after the Vision Bridge program and students were not told of a connection between the two: My hypothesis was that once students empathically connect with a different culture, specifically the Japanese culture, they will show less tolerance for bullying in general.  In other words, the empathy-training lessons would bridge a gap from empathy toward a specific group to empathy that would play a role in other contexts. 

The title Interpersonal Action Survey was used in order to avoid the term bullying and its accompanying connotations that might affect students’ perceptions in responding. Unlike the empathy survey where students signed their names, the bullying survey was anonymous, with only gender and age completed on the front.  

This bullying survey was longer and more involved than the empathy survey. Response categories were unordered. The three responses for sections 1 and 2 involved three possible responses that can be interpreted as negative, neutral or positive. 

(1) negative: “It’s okay……[that bullying happens].

(2) neutral:   “I don’t care…[if bullying happens].

(3) positive: “I feel badly.…[that bullying happens].

To score answers, the three responses for sections 1 and 2 were assigned number: -1 for the negative response, 0 for the neutral response, and +1 for the positive response. It was anticipated that changes between pre and post bullying scores would significantly move from negative to positive.

In the first section students were told to respond to questions from the perspective of a bystander observing bullying. As discussed in chapter two, bullying often involves three people with three different perspectives: bully, victim and bystander. In the survey, students were told to check the box that was the best answer for them if they were witnessing a bullying incident (figure 34).
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Figure 34: Section 1 question of bullying survey.

Students responded to situations that involved someone else as a victim. The situations included name calling, pushing and shoving, spreading rumors, ostracizing, picking fights, writing notes, inappropriate touching, unwanted teasing.  Students had the same answer choices for each situation (figure 35). The first answer choice shows a negative attitude through its acceptance of bullying, the second a neutral one through disassociation with bullying and the third a positive attitude because it shows empathy and non-acceptance of bullying. The questions are based on accepted definitions of bullying among current researchers (Espelage 2002, Fried and Fried 1996, Olweus 1993).
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Figure 35: Three response choices for section 1 of bullying survey.

The second section asked students to respond to questions dealing with situations where they are victims (figure 36). These situations, components of the current definition of 

bullying, included name calling, pushing and shoving, spreading rumors, ostracizing, picking fights, writing notes, inappropriate touching, unwanted teasing.  Students had the same answer choices for each situation. The first answer choice shows a negative attitude through its acceptance of bullying, the second a neutral one through disassociation with bullying and the third a positive attitude because it shows empathy and non-acceptance of bullying. The responses were similar to those in figure 10 except they were geared toward a personal perspective as victim: (1) It’s okay. Maybe I did something to deserve it. (2) I don’t care. They’re stupid. (3) I feel bad because people should not do things like that.
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Figure 36: Section 2 question of bullying survey.

Unlike the first two sections where students were asked to check only one answer, for section 3, they could check any that were true for them. They could also add another answer that was not among the selection (figure 37).
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One thing that makes me happy is my friend Zach.
One thing about him is that he is a cool person to
hang out with. For example, we play sports together.
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good friend is that he is someone I can trust. He
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Figure 37: Section three from bullying survey.

Figure 37: Section three from bullying survey.

In section 4 (figure 38), although the directions did not specify, students were allowed to check multiple answers and add their own answer besides.  The questions involved their role as a bystander and as a victim. Bullying research shows that students seldom involve adults in bullying problems (Olweus 1993).
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Figure 38: Section 4 from bullying survey.

Section 5 (figure 39) asks two questions related to empathy. The first asks if people who are picked on feel sad. To answer yes, the respondent must understand that a victim feels certain emotions when bullied. The second asks if people who are different can still understand one another’s feelings.  Again, students must recognize that different people can understand or feel similar emotions.
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Figure 39: Section 5 from bullying survey with two areas for response.

In section 6 (figure 40), students had a chance to express their thoughts in writing and/or drawing about how people treat one another (appendix 8.4).
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Figure 40:  Directions for section 6 of bullying survey.

4.3.2 Survey responses

In section 1, all response choices were identical for each question. The first answer choice shows a negative attitude through its acceptance of bullying, the second a neutral one through disassociation with bullying, and the third a positive attitude (highlighted in blue) because it shows empathy and non-acceptance of bullying (figure 41).  On the original survey that students took, there was no blue highlighting.  For the purpose of analysis, blue highlighting indicates a focus area to look for significant, positive change. 

Results show that for name-calling, shoving, ostracizing and touching, there was overall more empathy for victims on the post-survey than on the pre-survey. For teasing, spreading rumors and writing unpleasant notes, there was a total trend toward neutrality by 7.32% from positive to neutral and by 2.44% from negative to neutral. When considering all the answers, the neutral response gained by 4.53%. 

For rumors, ostracizing, nasty notes and touching, girls showed a higher change percentage than boys for positive change toward empathy that ranged from 7.14% to 21.43%. Boys showed a positive change toward empathy regarding name-calling, pushing, ostracizing and touching with a range of change from 3.7% to 11.11%. 

Both girls and boys showed positive changes regarding ostracizing and touching. However, boys showed movement away from empathy for spreading rumors, nasty notes and teasing with a range from –7.41% to –18.52%. 
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Figure 41: Bar graph results of part 1 of bullying survey.

In figure 42 the graph shows pre- and post-bullying survey scores by gender. Positive scores, those showing empathy for victims of bullying situations, were counted as a +1. Negative responses were counted as – 1 and neutral as 0. Girls showed a positive shift toward empathy while boys showed a negative shift.  
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Figure 42: Results for first part of bullying survey.

Figure 43 includes error bars, the standard error of the mean. It is a measure of uncertainty. Here it is at a low confidence level, 65%. To show significant change, 95%, the bars would need to be twice the size.
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Figure 43: Section 1 results of bullying survey with error bars.

In section 2 (figure 44), the first answer choice shows a negative attitude through its acceptance of bullying, the second a neutral one through disassociation with bullying, and the third a positive attitude (highlighted in blue) because it shows empathy and non-acceptance of bullying. As victims of bullying, in almost every case students were unwilling to admit that being a victim made them feel bad. 
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Figure 44: Second section results of bullying survey.
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The bar graph summary for section 2 (figure 45) shows a change for girls who were more likely than boys to feel they did something to deserve being bullied.  

Figure 45: Bar graph of second section results of bullying survey.

Figure 46 includes error bars, the standard error of the mean. It is a measure of uncertainty. Here it is at a low confidence level,65%. To show significant change, 95%, the bars would need to be twice the size.
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Figure 46: Error bars for second section results of bullying survey.

In section 3 (figure 47), students chose one or more answers and many added another reason of their own.  Four of the reasons cite how the victim may be different. The fifth choice appeals to group dynamics and the last choice allowed students to give a reason that is not listed. According to the total change in responses, the reasons for victims being chosen (in order of importance) is: they act strange; they look different; they talk in a funny way; and their clothes are weird. The high number of students who added unscripted answers would suggest the list doesn’t cover all the reasons for picking certain victims.  Girls, more so than boys, chose to add their own answers. (See figure 24 for examples of written answers.)
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Figure 47: Results of section 3 of bullying survey.

A bar graph by gender of pre- and post-survey answers shows a drop in the number of girls and boys who chose to write in an answer (figure 48). Girls and boys moved in the same direction in their post responses with the exception of They talk in a funny way. [image: image46.jpg]Paae 5 of 5





Figure 48: Results of section 3 of bullying survey shown as bar graph.

A compilation (figure 49)  of the another reason responses (in students’ own words and spelling) shows a range of answers, most blaming uncaring bullies, some blaming low self-esteem of bullies and one blaming the victim. One comment clearly shows that opportunity plays a part, Because we can and we do cause we don’t care. Several remark that the bully’s low self-esteem is a factor. One comment shows an adolescent perspective that might confuse adults: Maybe the person relly[sic] likes you.
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Figure 49: Section 3 of bullying survey showing "another reason" responses in students' own words.

In section 4 (figures 50 and 51) some students checked one answer, others checked more than one and some wrote their own answer (figure 52). Results show that students in both the pre- and post-survey responses are unlikely to elicit help from an adult in bullying situations, especially if they are the victim.  From four definite choices asking students to tell what action they would most likely take in a bullying situation, Tell an adult is the least likely action. This is true for both pre- and post-survey results. Although in the post-survey students are even less likely to tell an adult about a bullying problem, differences between these pre- and post-survey responses may not be statistically significant.[image: image48.jpg]Page 5 of 5
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Figure 50: Results of section 4 of the bullying survey.

Figure 51: Section 4 of bullying survey shown as a bar graph.

A compilation of the something else responses (figure 52) shows that students who added comments for section 4 indicated that their actions were conditional based on whether or not they knew the victim. It is interesting to note one response: It depends what person it is. if it’s my friend I’ll help, if there not my friend I’ll either join in or laugh at them [sic]. 
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Figure 52: "Something else" responses in students' words from section 4 of bullying survey.

In section 5 (figures 53 and 54), when students were asked about sad feelings bullying victims might have, a yes response indicates some degree of empathy. A no response indicates lack of empathy for the victim. Girls responded yes by 78.57% in both the pre- and post-surveys. Boys showed higher initial empathy, 85.19%, but dropped in the post-survey. 

The second question in section 6 asked students if other people who seemed different from them might still be able to understand their feelings. A response of yes indicates recognition of the universality of human emotions. Fewer than half the girls, 42.88%, indicated that others might understand their feelings. Girls’ responses remained the same in the post-survey. In the post-survey responses, fewer boys recognized that others could empathize with them, a drop from 37.04% to 29.63%. 
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Figure 53: Results for section 6 of bullying survey.
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Figure 54: Section 5 results of bullying survey as bar graph.

4.3.3 Bullying survey discussion

It is difficult to note any significant changes between the pre- and post-bullying survey responses. In a one-tailed, two-sample t-test, the minimum tolerance for hypothesis testing is 5%. Results in these tests do not come close to 5%.  Ideally, the spread of data on the pre-survey responses should have been toward the negative side. Instead, they were distributed toward the middle. It is unclear why this is so. Because the initial spread of data is such, it is difficult to note any substantial change. To better understand the results, it is necessary to examine design challenges and particular insights. 

4.3.3.1 Bullying survey design challenges

Because student reading abilities were below grade level, it would have been more effective to design a shorter survey. Although the font style and size are kid friendly, a six-page survey proved to be overwhelming for the students. An additional recommendation includes a different question format, one with a sliding scale represented by easy-to-understand icons with less reading to complete, fewer chances of word confusion, and less prone to cause fatigue and indifference. 

Figure 55 demonstrates how the first two sections of the survey could have been more kid friendly. 
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Figure 55: Re-design format example for sections 1 and 2 of bullying survey.

Although much of the survey wording is designed to use language that adolescents easily understand, section 5 (figure 28) contains confusing questions. Respondents were supposed to check yes or no to this question: People not like me can easily understand how I feel. The word not, combined with an answer choice of no, can cause confusion. A better wording for this item would be: Kids who are different from me can still understand my feelings.    
Not only do middle school students need unambiguous language but they also need concrete language. Example: How do you feel when a person does these things to someone else? A more concrete presentation of the question can be worded differently: How do you feel when a kid in your school does these things to another kid in your school? (See above illustration)

Time constraints arising from standardized testing and curriculum requirements within the school made it impossible to test the bullying survey prior to doing the study. Perhaps some of these issues would have been uncovered if time had allowed this. 

4.3.3.2 Analysis insights

Other factors may have affected the survey results. These include students’ developmental stage, classroom interruptions, small sample size and changes in student population. Each is briefly explained below.

· During the empathy training lessons, students had trouble naming emotions and giving examples for cause and effect connected with emotions. They exhibited a lack of self-awareness when they had difficulty creating a list of what makes them happy. Self-awareness is a pre-requisite for empathy. The bullying survey deals with feelings. Identifying their feelings regarding particular actions may have been daunting for these particular adolescents. 

· Variables frequently occurring during a typical school days include: classroom discipline pullouts, behavior issues among students, frequent public address disruptions, absenteeism, illness and sick room referrals and office disciplinary referrals. All of these things affect the climate preceding and during the administration of the survey.  

· Some variables affect sample size. Initially, two class groups were considered to be adequate and workable. However, attrition for suspension, transfers, family moves and other reasons caused the sample number to drop to 43. 

· Because of population changes during the research period, some surveys could not be used. Responses were counted only for those students who completed both surveys. When the surveys were tallied, it was discovered that some students provided more than one response on questions that asked for only one response and others did not respond at all. Still others created their own answer in place of those provided. This causes percentage and change figures to become inaccurate. Normally, surveys that do not stick to the criteria would be not be counted, but because discarding them would have brought the sample size down further, they were not.  

4.3.4 Summary 

Results from the bullying survey are inconclusive. Some findings support current bullying research but  other findings indicate that for greater insight, a more holistic approach that uses ethnographic research techniques must be used in conjunction with self-reporting. If that is done, this research reveals that girls showed a positive shift toward empathy while boys showed a negative shift toward neutral.  

Certain actions such as name-calling, shoving, ostracizing and touching drew more empathy for victims on the post-survey responses. However, for teasing, spreading rumors and circulating malicious notes, there was a trend toward neutrality. This would indicate that for the middle school adolescent, some types of bullying are more or less acceptable than others. Spreading rumors and circulating notes are examples of indirect bullying while shoving is direct. Research shows that girls are more likely to participate in indirect bullying. Girls showed a greater positive change (7.14% to 21.43%) than boys (3.7% to 11.11%)  when responding to questions from a bystander’s perspective. In the bullying survey, girls moved away from accepting indirect bullying as a bystander while boys showed a move toward indirect bullying, perhaps as a lesser evil in their way of thinking. 

When students responded from a victim’s perspective, both boys and girls appear less willing to admit that being a victim made them feel bad. Research suggests that society often accepts bullying as a rite of passage. Adolescents are likely to rationalize that it is something they must withstand in order to grow up. As victims, in the post-survey girls were more likely to respond that maybe they did something to deserve being bullied. In line with research, girls are compromisers and seek common ground more often than boys. 

When asked why some people pick on others, students responded that victims are different through looks, actions and speech. Some students said that bullies lack self-esteem which some research backs up (Fried and Fried 1996). One student also recognized the role opportunity  plays within the setting. Research bears out that one element in prevention of bullying is the vigilance of educators in eliminating opportunities for this behavior in the school setting. 

As research has proven, students are unlikely to elicit help from an adult to help them solve a bullying problem (Nansel et al. 2001). In the post-survey results, students showed less willingness to tell an adult than in the pre-survey results. When in a bystander role, students indicated that a decision to act or not depended on their relationship to the victim. A bystander is more likely to help a victim who is a friend than one who is a stranger. When bystanders feel a connection, then empathy is more likely to be shown as helping action. 

While the first four sections of the bullying survey show students’ perceptions of bullying situations and support present research, section 5 investigates a cognitive level that may not be compatible with middle school students (Ormrod 1999). On the post-survey, fewer boys thought that victims felt sad when bullied. Current research concurs that children vary in degree of awareness of how the bullying is perceived by the victim (Smith et al. 1999). Fewer than half of girls and boys recognized that others might empathize with their personal feelings. Adolescents of this age are egocentric and fail to realize that others share their feelings (Ormrod 1999). 

It is difficult to note any significant changes between the pre- and post-bullying survey responses. Results do not come close to 5% needed as a minimum tolerance for hypothesis testing. Ideally, the spread of data on the pre-survey responses should have been toward the negative side. Instead, they were distributed toward the middle. It is unclear why this is so. 

Survey design challenges, developmental educational issues, and realities of a classroom setting may be responsible for uncertain results. Additionally, sample size may have influenced results. Further research that considers survey design, developmental issues and sample size, along with ethnographic studies, might provide more insights. 

5 Engagement with technology

The classroom empathy training lessons resulted in positive cross culture results. Because technology proved to be an engaging learning tool that allowed students to “cross the Vision Bridge,”  a discussion of how technology was used is appropriate here.

Both photographs and computers played a significant role in instruction design. First photography was a tool to answer the basic question, “What makes me happy?”. Then text and photographs were posted on Vision Bridge, a Web site domain created for this project. After the assignment was completed, each student image was scanned and inserted into a Web page template along with student text. Once the Web pages were uploaded to the Vision Bridge site (visionbridge.net), then a class was scheduled for the final lessons.

5.1 Photography

To complete the assignment, students were required to use a camera. They had a choice of using a family-owned camera of any type including digital, or receiving a one-time-use 35mm camera with flash. Those who used digital cameras could submit photos as prints or files on a CD.

Before completing the assignment, students were given instruction on photographic composition and potential problems they might encounter. They were instructed on how to avoid:

· unintended objects obstructing the lens

· lens flare

· flash bounce from reflective surfaces

· silhouettes caused by strong back lighting

· camera shake

· out of focus pictures

5.2 Vision Bridge site design

The Vision Bridge site was designed to be user-friendly for middle school students.  On student response pages, there was consistency of image size and framing. To avoid too much sameness, image position alternated between right and left. Readability issues were avoided by using a kid-friendly font, comic sans, against a plain beige background to avoid harshness of too much contrast. 

The initial index page of student contributions contained two drop-down menus under country flags, one Japan and the other the U.S. Students could easily start wherever they wanted. 

Each student response to the question, “What makes me happy?” was given its own page for simplicity of design. Navigation buttons were placed at the top. Two styles were used. The Japanese section had been completed the previous year but when adding the American section, the design was improved. Lack of time dictated that the two designs remain. On the Japanese pages, buttons and arrows were spread across the top and buttons used text also. On the American pages, buttons were closer together in the upper right corner. 

Middle school students are drawn to cute gimmicks such as animation, even when inappropriate for content. Animation has the potential of being distracting. On the Vision Bridge site, when appropriate, animation was used. For example, on the home page a mouse rollover changes a static eye link to a spinning globe (figure 56). On the student index page, animated flags are used (figure 57).
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Figure 56: Screen capture of Vision Bridge animated rollover links.
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Figure 57: Another example of animation on the Vision Bridge Web site.

5.2.1 Vision Bridge photo releases

Only first names of students were used, a protective policy used by many school systems. Students had to obtain photo releases (appendix 8.3.2) for every person in photos and parental permission for minors. When permission failed to materialize, photos (figure 58) were blurred. 
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Figure 58: Screen capture of blurred photo on Vision Bridge site because of missing photo release form.

5.2.2 Student technology interaction

Besides the availability of a classroom computer for teacher and student use, a computer lab was available in the media center for larger class groups. The two research classes were scheduled for one 80-minute class period. Students were not assigned to specific seats in the lab but the teacher was prepared to change individual seats should a problem arise. Because students were allowed to sit with friends, they had the opportunity to share discoveries and assist one another.

During this time in the computer lab, students were very engaged in learning in spite of the long 80-minute class period which is a challenge to active middle-schoolers. Upon seeing such focus among her usually attention-challenged students, the teacher sent for the principal to observe them working. Having dealt with many of these students on a disciplinary level, he observed that students were on task and actively learning.

As described in the methodology section,  students had the structure of the worksheet but were given the choice of how they would proceed at the Web site. This allowed them to work at their own pace and in their own fashion. As they worked, their computer interaction was observed. As expected, they were receptive to animation on the screen:

They were all familiar with use of the mouse although manual dexterity in use varied. Keyboarding and spelling skills tended to be poor, as well as their ability to follow directions. They encountered problems navigating to the Vision Bridge site when they misspelled “vision” or “bridge” or entered “com” rather than “net.” Even when their errors were pointed out to them, some still did not recognize the errors. While many students readily used the Web browser’s “back” and “forward” buttons, others often hit the wrong button which created further problems.  Surprisingly, a few confused the browser’s buttons with the Web page buttons. 

All students, many of whom had high-speed home connections, exhibited impatience at having to wait when the network slowed down because of the number of users. The necessity of manageable image sizes is especially important because of this. This same impatience carried over to use of the scroll bar. When students had trouble finding information on a particular page, many times it was because few were willing to scroll down the page when necessary. A surprising number, about one third of the group, appeared to be unaware of its use. 

On the drop-down index menus (figure 59), students were disappointed that the Japanese menu contained only student numbers. On the American menu, they eagerly looked for their names and friends’ names. 
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Figure 59: Screen capture of two styles of drop-down menus for student contributions on the 

       Vision Bridge site.

In most cases, the Japanese section uses the button design above while the American section uses the button design below (figure 60). While the top forces larger movements with the mouse, a problem in small desk spaces, the design below invites more clicking errors because of the close placement of buttons. Additionally, arrows are more intuitive and do not require facility in language usage. In spite of a variance in button design between the Japanese and American pages, students did not appear to do better with one style or the other, with one exception.  On the American pages, sometimes the “index” button was pressed rather than “next.”  
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Figure 60: Screen capture of two styles of button navigation at Vision Bridge site.

As students navigated through the response pages, they began to notice similarities in responses from both cultures (figure 61). This was observed through spoken comments to friends nearby, and sometimes shouted to friends across the room, much to the consternation of their teacher. Nevertheless, this ultimately helped students understand they had many things in common with people in an Asian culture.
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Figure 61: Screen captures from student responses on Vision Bridge site show similarities in American and Japanese responses.

2.3 Recommendations

Some recommendations for Web site enhancement include issues of architecture, design, user interface and educational utilities: 

· Some students showed a lack of understanding of the Web site’s architecture. Cookie crumbs should be used for clarity in navigation and students need to be taught how to use these aids.

· Because students are either unaware or unwilling to scroll, short pages with no scrolling proves to be best.

· A re-design of sequential navigation  on response pages might include only arrows for “forward” and “back” and a button with text to return to the student index page. 

· Some extended features might make this site more useful to teachers and their students but first more countries need to be represented. After content is more extensive, then additional options should be available. For example, users should be able to upload their photos and text with site posting delayed upon approval of the site administrator. It would be helpful to be able to sort and organize data by culture and content at least. Additionally, for visual clarification, this organized data could be transformed into graphs and charts to make comparisons. Easy access to instant translation might also be helpful. 

· An additional section might include adults where responses might be sorted by age, education and occupation.

· An innovative design by Yoram Chisak, DCD candidate at the University of Baltimore, might make this site more interactive. Yoram’s “sticky notes” system for online literature encourages active learning through middle-schoolers desire to socialize and interact with peers. If students and teachers could leave notes attached to pictures and text, there would be expanded opportunities for inquiry and collaboration. 

With these issues addressed, the Web site’s navigation and usefulness would improve.  
6 Conclusions

6.1 Discussion and summary

This study encompasses two levels. The first examines the effectiveness of classroom empathy-training in changing middle school students’ attitudes toward another culture. The second explores whether the changes produced from classroom empathy lessons will translate to a broader level concerning bullying. 

At the middle school level, empathy-training lessons that focused on a particular group may have led to more empathy toward that group. However, it is unclear if students who learn to experience empathic connections with a foreign culture can then transfer this ability to other areas.  Although there are concerns about survey design, this study suggests there are obstacles to such transference.

In examining the results at the first level, both quantitative and qualitative results, students may have demonstrated a change of attitude toward Japanese students after empathy training. I conclude that cross-cultural empathy training shows promise because it used proven pedagogical approaches, considered cognitive developmental stage, exercised constructivist teaching methodology, and utilized technology to enhance the learning process. 

In examining the second level, despite the survey design issues, I am uncertain if a transfer of empathy from specific learning (finding commonalities with another culture) to more general learning (finding commonalities with students who are victims of bullying) is possible. Unlike the empathy survey, which was directly and explicitly tied to the lessons, the bullying survey was indirect, requiring students to make implicit connections to the empathy training. This may be beyond the cognitive ability of students in the sample. However, the research did reveal a potentially significant difference based on gender—the trend of girls showing more empathy than boys and the shift of boys attitudes toward the middle range in post-survey results. It is unknown if this is the result of gender differences, gender bias or social conditioning. More research is needed in the area of gender differences regarding empathy and reasons for this gap. 

6.1.1 Technology

6.1.1.1 Photography

Of importance is the role that technology, photography and the Internet played in the success of the classroom lessons. Photography and computer technology are natural instructional tools because of their broad acceptance in our culture and, I believe, based on this research to have heightened students’ ability to learn conceptual materials (e.g., elicit empathy and world view) by making them concrete and part of their personal experience. 

Students are used to the role photographs play in social rites such as birthdays, weddings, holidays, travel and other special events. They understand how photos are evidence of a life. In the Vision Bridge study, students created photographs as artifacts from their lives and as a vehicle to propel them toward self-awareness, an important element of empathy. Photography has a history of playing a role in social change through the Farm Security Administration photographic project, Jacob Riis’s tenement photos, and photos of the Vietnam War. Not only do they elicit historical memories, such as the Wall of Memories at the Holocaust Museum in Washington, but they elicit empathy. One photograph had the power as a catalyst to change the course of the Vietnam War. An image of Kim Phuc, the naked nine-year-old Vietnamese child running in pain and fear from her burns, became part of a collective conscience as it drew empathetic responses from those who saw the photo of the horrors of war. 

Because the girl’s pain is presented directly to the viewer, she embodies the stranger we can recognize within ourselves, and so her world and ours are drawn together into a single public realm…In a world lived among strangers, emotional resonance becomes an important measure of connection (Hariman 2003).

Often action follows empathy in the form of social change or help for those in need as in the images that appeared of recent tsunami victims. The components of empathy include: recognizing feelings in self and others; considering others’ perspectives; and responding emotionally to others (Frey, Hirschstein, and Guzzo 2000). This was accomplished to some degree through the use of photographs in Vision Bridge. In the classroom, photography was a bridge to understanding self and others—a familiar role for this medium.

6.1.1.2 Computers and the Internet

Like photography, computers and access to the Internet have become an accepted part of daily life for information gathering, communication, entertainment and community building. The increase in home computer ownership quadrupled from 15 percent in 1985 to 60 percent by 2000 and is still growing (Blendon et al. 2001). 

Many U.S. schools have computers in the classroom and also within a larger lab setting. Administrators encourage teachers to integrate computer use with curriculum. A search of the Internet’s educational content shows that the Internet can foster understanding among children of different cultures by providing: information for teachers and students; tools for cross-cultural connections such as collaborative projects, chat, listservs, discussion boards, video conferencing, forums for action, e-pals, and art exchanges; and “neighborhood space” for a global community. However, there is relatively little focus on using the Internet to teach empathy. A Google key words search shows: 1,040,000 hits for bullying; 149,000 hits for cultural understanding; 41,600 hits for teaching and cultural understanding; 27,500 hits for teaching and tolerance; 4,040 hits for teaching and diversity; and only 862 hits for teaching and empathy. Few sites refer to integration of teaching empathy through the regular curriculum. 

Vision Bridge utilizes the Internet to create content for educators to teach empathy. This study focused on one culture in addition to that of Americans. It provides lesson plans, content created by students in two countries and helpful links. The Web site was used by a pilot study group and the study group. It was also used by Japanese educators and students who participated in the project. The Internet linked students to “the bigger picture” by helping them journey beyond the bounds of their local neighborhood to learn and connect. Like photography, the Internet was used as a bridge to build empathy and cross-cultural understanding. 

6.1.2 Survey design

The empathy survey was appropriately short and flexible for the participants.

The format of the empathy survey was not conducive to statistical analysis, however qualitative data such as students’ written comments on the post-empathy survey clarified what they had learned.  

The bullying survey may have been too long and wordy for the reading level of the participants. Although font style and size were appropriate, there may have been some confusion with certain questions. Additionally, questions should have been presented in a more concrete way that was appropriate for the developmental level of students. The bullying survey focused on “feelings” and self-awareness, something students may have been unable to grasp. 

6.1.3 Self-reporting survey format

Self-reporting has inherent problems with reporting error such as lying, poor memory, and projection or offering a socially desirable response.  Sometimes participants answer as they think they are expected to answer. Self-deception and stereotype-confirmation can be factors affecting results. Even when anonymity is guaranteed, participants may respond in stereotypical ways rather than with the truth. It is human nature to want to belong as an accepted member of a particular group. For example, companies that monitor television viewing found that when they changed from self-reporting to actual electronic monitoring, PBS viewing dropped dramatically, while more people appeared to be watching wrestling (Mendelsohn and Brent 2001). Data collected through self-reporting is bound to be weak. More often it is best to include self-reporting along with field observations and other ethnographic research methods.

Including a middle position can also affect results. Significant increases in the number who choose the status quo position … are found when such a response category is explicitly offered. Some researchers assume that individuals who choose the middle option actually prefer one of the two directional positions…(Mendelsohn and Brent 2001). In figure 30, the suggested revision might include  a four-position sliding scale rather than three choices. A survey should have a balanced number of choices to avoid neutral points. Perhaps this explains why boys moved from positive to neutral responses in the post-bullying survey. 

Often a respondent finds it difficult to choose one of the responses because much of the answer depends on if and other conditions. Some students explained their answers with additional comments. 

I conclude that research in this area should use quantitative tools cautiously and increase the use of observation (e.g., ethnographic study) and contextual interviewing to gather credible data. 

6.1.4 Skill, cognition and developmental stage

The Vision Bridge lessons recognized that children are egocentric and can vacillate between two poles. Sometimes, like younger children, they believe everyone thinks the way they do, while at other times they believe everyone is different from them. This transition period is filled with surges and plateaus and some backward movement from time to time (Winn and Regan 1991). Based on the survey results, I conclude that this research may have experienced some of the volatility of middle schoolers’ cognitive, social and maturation stages. 

Additionally, participants in this study were poor readers. Although they were in 8th grade, most were reading below grade level, some as low as third grade. It’s possible that their skills levels were too low for accomplishing what was asked of them. 

It is likely that middle schoolers are not at a developmental stage where they can learn empathy and transfer this knowledge to the area of bullying. This involves abstract thinking. Educators understand that humans progress through developmental stages. Piaget claimed that humans progress through four stages: sensorimotor (1-2 years), preoperational (1-7 years where language develops), concrete operations (7-12 years) and formal operations (12 - adult) where the ability to reason with abstract information develops) (Ormrod 1999).  Middle school children are in a transition from concrete operations to formal operations developmental stages. Perhaps this is why teachers feel so challenged with this age group. During this transitional period, children vacillate. They may not always require direct contact with the actual object but their thinking remains limited to actual experiences. Vision Bridge provided concrete experience. When they reach the stage of formal operations, they can then construct theories and make deductions without previous direct experience with the subject (Winn and Regan 1991). Some researches believe that Piaget may have overestimated the capabilities of adolescents and even adults who show more concrete operational than formal operational characteristics (Ormrod 1999).

Based on this evidence and the ambiguous bullying survey results, I conclude that although the Vision Bridge lessons were concrete, stemming from students’ direct experience, the transfer to changes in attitudes toward bullying was too much to expect because most of these 8th grade students were probably still at the concrete operations development stage. The bullying survey deals with hypothetical empathy rather than experiential. 

6.1.5 Self-awareness and empathy

As stated earlier, self-awareness must be present in order to fully develop empathy. During the empathy training lessons, some surprising observations were made. The fact that students had difficulty even naming emotions and the connecting cause and effect is significant. They had trouble defining what makes them happy. 

Therefore, I conclude that self-awareness training should begin at the elementary level so that empathy training can be taught within the curriculum in middle school. At the same time, direct bully prevention training can be the focus of the entire school community. 

6.1.6 Gender differences

The differences I found in male and female empathy are consistent with other research studies that show gender differences regarding positive values and social competencies, including empathy.  Data from surveys of 26,716 students in grades 6-12 reveal a difference in caring and willingness to help others (Bailey and Hightower-King 2000):

· 62% of girls, but only 40% of boys, report that it is important to them to spend time helping other people through giving time or money. 

· 64% of girls, but only 40% of boys, report that it is important to them to speak up for equality and make sure that all people are treated fairly.

· 66% of girls, but only 33% of boys, report that they care about others’ feelings, feel empathy with their friends, and are good at making and keeping friends.

· 59% of girls, but only 36% of boys, report that they would resolve an aggressive conflict in a peaceful manner. 

When it comes to positive values such as caring, equality and social justice, as well as social competencies of being able to peacefully resolve conflicts, there is a significant difference between girls and boys. Another study examining differences after empathy training in a counselor education program revealed males showed less empathy after training than before (Yesko 2004). This pattern was observed with boys in the bullying survey.

There are a number of explanations for discrepancies and differences. The type of empathy may be a factor in how boys measure against girls, especially in middle school. With cognitive empathy, the ability to recognize and understand the emotions of another, boys and girls do equally well. This recognition phase is a part of the Second Step program used in Maryland schools. However, when it comes to affective empathy, the ability to feel what the other is experiencing, there is a gender gap (Lafferty 2004).  Boys are not supposed to feel.  On the bullying survey, the word “feel” appears 24 times.

Another finding notes the importance of the gender of the stimulus object in measuring empathy in boys but not girls. “Failure to consider sex-of-stimulus object is probably the main explanation for the inconsistent results previously reported for developmental trends in empathic responsiveness from age 11 (Olweus 1998).”  Boys are more prone to show empathy toward girls than they are toward other boys. This may be the result of social learning where boys are seen as fighters among themselves but as protectors of girls and women. Because of different social expectations for girls and boys, it is possible that their perceptions of the same event may also differ. For this reason, self-reporting, the format used in most empathy studies, may be unreliable. There may be a stereotype-confirmation bias in self reports. 

From an early age, girls and boys are socialized differently regarding emotions. Girls are taught to nurture and share emotions; boys are taught to hide emotions. Girls are taught to resolve conflicts peacefully while boys are taught to be strong. The participants in Vision Bridge are part of a community with strong differentiation between male and female. During one of the lessons, some boys made comments about “standing up for yourself.” Several shared that their parents told them if someone else challenged them, they had parental permission to “beat up” that person. In the past at this school, combative parents have been known to turn up on the premises in an attempt to pursue rather than resolve their children’s dispute.  

Therefore, given these gender differences, I conclude that self-reporting surveys are not useful, or should be gender specific in their design. 

6.2 Recommendations summary

As a result of insights gained from this study, some recommendations arise for future consideration:

· More study should be conducted with Vision Bridge lessons and a revised bullying survey to test whether students are truly incapable of transfer because of their developmental stage or if changes in approach are necessary instead.

· Continued study should include ethnographic research methods in order to collect the most accurate data. As seen by the responses and comments on the empathy survey, multiple-choice responses from adolescents of this age cannot stand alone. Explanations in their own words must also be included, as well as adult observations during the study. The survey might form the basis of an interview where the researcher asks the student to explain why that answer made sense to him/her. 

· The Vision Bridge Web site should be expanded to include more cultural diversity while offering tools for better analysis by students and teachers.

· There needs to be further study of why there is an empathy gender gap. If it is caused by social conditioning, then programs can be developed to address this social conditioning. 

· Character training is prevalent today in the nation’s schools. The difference between character education and empathy training must be recognized. Character education is born of a civic focus with agenda guidelines for each student to become a responsible member of a group. Its approach is top-down. On the other hand, empathy training is bottom-up where the learner constructs individual knowledge that becomes more meaningful. The constructivist approach of the latter is recognized as a sound pedagogical approach with lasting results. 

· If school-based interventions, focusing on changes within the school climate,  can reduce bullying by up to 50% in two years, perhaps a focused approach in regular curriculum can increase positive change more than 50% (Smith et al. 1999). Because cognitive empathy skills are a stepping stone to the higher level emotional empathy, perhaps elementary educators should focus on teaching cognitive empathy skills so that middle school students will be ready for the next phase of empathy training. In addition to this, regular curriculum should focus on teaching methods that enhance empathy learning: cooperative learning, perspective-taking, role playing, etc. There is no one answer for bully-proofing a school. A multi-faceted, total integration approach—a school-wide program in conjunction with classroom training within the curriculum—may have the highest probability of increasing the success rate from 50% as noted in other studies. 

7 Final thoughts: the big picture

Howard Gardner’s multiple intelligence theory practices are now integrated into school curriculum nationwide. Two later intelligences that he recognized are interpersonal and intrapersonal intelligences which are related to emotional intelligence with its component of empathy. Goleman offers that emotional and social competence include emotional self-awareness, managing emotions, harnessing emotions productively, handling relationships, and empathy (Goleman 1997). Perhaps because of the non-academic aspects of emotional intelligence, schools have not been as quick to embrace its teaching. 

“To understand and be able to deal with human relations…is far more important than history and geography. It is somewhat strange that society provides education in a large variety of subjects of a scholarly nature, but when it comes to human relations, which is the source of both the greatest misery and the greatest joy in life, we do not consider it worth covering in our educational system” (Bjorkqvist and Osterman as cited in Smith et al. 1999).

Besides academics, schools need to teach compassion, empathy, respect, and  responsibility (Fried and Fried 1996). Reducing violence in schools requires a whole-curriculum approach for educating children based on a philosophy that encourages cooperation, interdependent learning and constructive conflict resolution (Atlas and Pepler 1998). There is promise of affecting a change when bullying prevention is integrated into the middle school curriculum. However, principals need to encourage this integrated programming and teachers need to have regular planning meetings (Harris and Petrie 2002).

Children are egocentric and consider something to be important only when it relates to themselves. By their very nature it is easy for them to adopt a dichotomy of  them versus us into their world. The challenge of schools is to begin with children’s natural perceptions and to design teaching that builds on this. Since middle school adolescents typically experience more self-consciousness than most adults, it is difficult for them to de-center from their own thoughts and needs. Their egocentrism may be influential in empathy development (Bush, Mullis, and Mullis 2000).

Empathy does not happen in an environment that encourages a competitive them versus us mentality. The media encourages a them versus us culture in its programming such as “Survivor” and other reality shows.  Children also see serious world conflict such as in the Middle East, or the opposing sides of us, the United States, versus them, Saddam Hussein. Young people learn from their culture and imitate it in their everyday play.  For example, Palestinian children, in their play through mock battles as Israelis and Palestinians, reinforce this dichotomization (Smith et al. 2002). Palestinian children suffer heavy educational losses while immersed in a culture of violence, a culture of opposing sides encouraged by their political reality. American children also suffer educational losses when they are afraid of bullies in school.

People feel connected to others when they can identify how they are alike. This is the first step toward breaking down the wall of a “them vs. us” mentality and building a bridge to peace through empathy. And we need to teach in ways that will make a difference: 

Tell me and I’ll forget.

Show me and I may not remember.

Involve me and I’ll understand.

It is through education that we can affect real change.

“If we want to have peace in the world, 

we have to start with the children.” – Gandhi
8 Appendix

8.1 Notes for educators

8.1.1 Pedagogical elements of Vision Bridge design

· In addition to empathy training, other program elements and pedagogical concerns

· Gardner – multiple intelligences

· Goleman – emotional intelligence

· Vgotsky – social constructivism

· experiential learning; discovery learning; active learning

· Bloom’s taxonomy

· affective taxonomy

· Edgar Dale’s Cone of Experience

· empathy – self-awareness first

· common human emotions

· Piaget – constructivism, cognitive stages

· Curriculum elements and related skills

· parts of speech

· elaboration

· categorization

· geography

· WWII

· Anne Frank

· reading/writing

· technology

· predicting

· Empathy elements

· Goldman – emotional intelligence

· group work

· self-awareness

· perspective-taking

· personal response

8.1.2 Vision Bridge lessons and worksheets

Lesson 1 – Primary sources and artifacts

	Time
	· 50 minutes



	Objective
	· To create a safe environment through friendly introductions

· To define and clarify words that are key concepts


1.  Introduction: Classroom teacher introduces researcher

2.  Students take empathy survey.

3.  Further introductions

· Researcher introduces self

· Students share one thing they would like the researcher to know about them.

4. Clarify terms: vision; bridge. 

· Write Vision Bridge on the board. 

· Students work in small groups to complete the Vision Bridge worksheet. 

· Class shares answers.

5.  Introduce more details about Vision Bridge

· No textbooks will be used. 

· Explain that students will be experts in this project because they already know much about the topic. Ask students: What subject do you know the most about? Elicit answers. Explain that they are the subject they know best and that topic will be the focus of Vision Bridge.

· International project. 

· When you talk about other cultures, you talk about diversity. 
· What is diversity?

· Explain that students will create artifacts and will become a primary source.

· Artifact

· Write on board
· Elicit definitions

· Something created by humans for a practical purpose; something that is typical of a particular culture

· Ask students for examples of  artifacts…things that people create in everyday life.

· List together what might be artifacts of American culture?

· Primary source 

· Write on board

· Elicit definitions

· Something that was created during the time period being studied 

· Secondary source 

· Write on board.

· Elicit definitions

· Second-hand account such as textbooks

· Discuss the differences:

· Is it best to study and go aboard an actual skipjack or read about one in an encyclopedia

· Is it better to read in a textbook, “Maryland is located next to the Chesapeake Bay” or to see a picture that was taken by a person living near the Chesapeake Bay and to read a description this person wrote?

· Elicit more examples

· Why would primary sources be better than secondary sources? 

· Explain that students will create primary source artifacts that will be photographs they take and which will answer a particular question.

Vision Bridge (Lesson 1 worksheet)
Directions: Work together in your group to complete these questions.

1.  What does vision mean?

Why is it important?

Optional genius question: Can you think of two more meanings for the word vision?

2. What is a bridge?


Give some examples of bridges you know or have read about.


What is the purpose for a bridge?

3.  Suppose you just got a job to illustrate the cover of a book called Vision Bridge. You’re not sure what the book is about and have to work just with your understanding of the two words in the title.  On the other side of his paper, draw your idea for the cover of a book with the title of Vision Bridge.
1. Yesterday Ms. ______________ introduced herself to the 

     class.

2. What is one thing she told you in this introduction?

3. Students in this class completed a ___________________ 

    showing their perceptions of Japanese people.

4. Vision means: 
(a) to see    

(b) an image in the mind    

                            
(c)  dream or hope for the future 




(d) all of these     

(e) none of these

5. The main purpose of a bridge is to _____________________.

6. An ________________is created by someone in the culture being studied.

7. A __________________ source is the original source. A _______________ 

    source is not the original source but someone else.

8. You have heard that your teacher is giving a test tomorrow. You want to find out if this is true. 

     A _______________________  source would be to ask another student. 

     A ________________________ source would be to ask your teacher.

9.  The subject you know most about is ____________________________.

10. ___________________________________ is how we are different.

Lesson 2 - Emotions

	Time
	· 50 minutes



	Objective
	· To explore universality of emotions

· To examine cause and effect

· To group and categorize responses

· To predict emotional responses of another culture


1. Review lesson 1

2. Emotions: cause and effect

· How are all human beings the same?

· Students complete first part of worksheet, cause and effect, while working with a partner.

· Class discussion of answers. Students have the opportunity to draw faces on the overhead transparency.

· Researcher demonstrates her answer for what makes her happy. She shares her photos that illustrate her answer.

· Students complete second part of worksheet individually.  

3. Categorizing

· Class shares answers for second part of worksheet.

· Together students group and categorize responses

4. Predict

· Class predicts Japanese responses to, “What makes me happy?” 

· Together students compare class answers and predictions for Japanese students.

	Effect: Name 4 different emotions below
	Cause: Give an example of one thing that might cause each of these emotions.
	Draw a simple face that shows this emotion.



	
	
	

	
	
	

	
	
	

	
	
	

	

	What makes me ___________________?


	How could I show this in a photograph?

	
	

	
	

	
	

	
	

	
	

	
	


Lesson 3 – Visual Literacy

	Time
	· 50 minutes



	Objective
	· To examine visual point-of-view

· To analyze the role of visual clues in expressing emotions.

· To learn basics of photographic composition




1. Review of key concepts in lesson 2.

2. Students learn the three visual points-of-view.

· Bird’s eye

· Ant’s eye

· Kid’s eye

3. Students look at photos.

· Students identified the visual point-of-view.

· Students examine details in each photo and inferred the message through compositional elements

· Size

· Contrast

· Color

· Lighting

· Motion

· Cropping

4. Students are instructed in camera basics and practice with empty cameras.

· Holding camera

· Lighting

· Cropping

· Distance

5. Homework assignment: Take 5-10 photos of what makes you happy. 

Lesson 4 – Prewrite

	Time
	· 60 minutes



	Objective
	· To provide supporting details for a statement

· To elaborate


1. Students arrange their photos in front of them. 

2. Students choose three photos of different types of subjects that answer their assigned question, “What makes me happy?”

3. Researcher shares a personal photo that answers that question for her. She models for the students and gives three reasons why she chose that photo to answer the question. Under each reason, she lists two specific details that elaborate the reason.

4. Students follow the same process for three of their photos. 

5. Volunteers share their responses.

6. Students write a rough draft for one of their photos.

7. Student work is collected.
Lesson 4 Worksheet: What makes me happy?

Picture #1 (describe)

Reason #1

Detail #1

Detail #2

Reason #2

Detail #1

Detail #2

Reason #3

Detail #1

Detail #2

Picture #2 (describe)

Reason #1

Detail #1

Detail #2

Reason #2

Detail #1

Detail #2

Reason #3

Detail #1

Detail #2

Picture #3 (describe)

Reason #1

Detail #1

Detail #2

Reason #2

Detail #1

Detail #2

Reason #3

Detail #1

Detail #2

Lesson 5 – Revision and final draft

	Time
	· 70 minutes



	Objective
	· To write a final draft under a mounted photo




1. Students receive their teacher-work edited from lesson 4. They make further changes as both their classroom teacher and the researcher move around the room, answering questions and assisting.

2. Students are then given heavy paper stock on which to paste their photo and write their paragraph underneath. They are allowed to add decorative art work if they wish.

3.  Final work is collected. Before the next class meeting, the researcher will have student work posted on the Vision Bridge Web site along with responses from Japanese students.

Lesson 6 – Predicting, examining, responding

	Time
	· 70 minutes



	Objective
	· To predict most popular choices for both American and Japanese students.

· To locate information and write personal responses




1. Students meet in the school’s computer lab. They are reminded of the process they have gone through.

2. Students are assigned seats, given directions and handed the worksheet to fill in while examining the Vision Bridge Web site.

3. They work individually but may also help one another as they have questions. Both the teacher and researcher assist during the class period.
VISION BRIDGE

Predicting, Examining, Responding

A. PREDICTING:

You and other American students have responded to the question, “What makes me happy?”  Predict what you think will be the 3 top choices for American students.

Japanese students have also responded to the same question you did, “What makes me happy?” Predict what you think will be the 3 top choices for Japanese students.

B.  GETTING READY

· Open the Internet browser on your computer. In the URL address box, type in:


visionbridge.net

· Read the quotes on this opening page. Copy below the one you like the best. Circle words or phrases in the quote that you think are part of the most important idea in it.

C. EXAMINING

Now from the opening page at Vision Bridge, click on the “Students” link on the left. You will see two menu boxes under the flags, one with Japanese responses and one with American responses. Begin with one group and fill in the chart below as you read each response.  Then continue with the other group and to the same thing. Example: 

	
	Name (Japanese)
	Answer
	Name (American)
	Answer

	
	Kyoko


	friends
	Susan
	books

	Your question or comment about this answer.
	What’s in their hands?


	reads a lot


	
	Japanese Responses


	American Responses

	
	Name (Japanese)
	Answer
	Name (American)
	Answer

	
	
	
	
	

	Your question or comment about this answer.
	
	

	
	Name (Japanese)
	Answer
	Name (American)
	Answer

	
	
	
	
	

	Your question or comment about this answer.
	
	

	
	Name (Japanese)
	Answer
	Name (American)
	Answer

	
	
	
	
	

	Your question or comment about this answer.
	
	

	
	Name (Japanese)
	Answer
	Name (American)
	Answer

	
	
	
	
	

	Your question or comment about this answer.
	
	

	
	Name (Japanese)
	Answer
	Name (American)
	Answer

	
	
	
	
	

	Your question or comment about this answer.
	
	

	
	Name (Japanese)
	Answer
	Name (American)
	Answer

	
	
	
	
	

	Your question or comment about this answer.
	
	

	
	Name (Japanese)
	Answer
	Name (American)
	Answer

	
	
	
	
	

	Your question or comment about this answer.
	
	

	
	Name (Japanese)
	Answer
	Name (American)
	Answer

	
	
	
	
	

	Your question or comment about this answer.


	
	


8.1.3 Educators’ guide to existing empathy training

Some bullying programs center around self-help such as the book “Taking the Bully by the Horns,” by Kathy Knoll, and a number of Web sites www.bullying.org, http://www.bullying.co.uk/,  Others look at a holistic approach. Skills such as conflict resolution, peer mediation, anger management, improved communications, social skills, decision making and impulse control are the focus of many school-wide programs. Some emphasize recreational arts, mentoring, character development and after-school activities. About 75% of the teachers need to “buy into” a program before it can become effective (Twemlow 2004). 

Character education has been a buzzword in the field of education and empathy training is often a part. There are many programs which focus on teaching about bullying, and the skills needed to cope with it. Empathy is a skill needed for pro-social behavior.

Some programs look at the broad umbrella of violence, of which anti-bullying and empathy training are part. Violence prevention programs are connected by relationships: the ability to listen to ourselves, empathize with other people, and use this information to solve problems and learn to live together (Twemlow 2004).

	Program name
	Target Group
	Concept
	Method
	Design
	Outcomes

	PATHS
	Elementary
	Promotes social and emotional competence
	Classroom 
	Field trials
	Improved self control, empathy, frustration, tolerance, conduct problems and psychiatric symptoms

	Incredible Years Series
	Preschool to grade 3
	Addresses risk factors for conduct disorders
	Classroom and parent training
	Several randomized trials
	Decreased parental depression, conduct problems with parents, peer aggression and conduct problems at home and school

	Project Toward No Drug Abuse
	Ages 14-19
	Drug education, stress control, negative and positive thought pattern control, weapons carrying
	Interactive 12-session curriculum
	Controlled field trials
	22% - 26% reduction in drug and cigarette use; 25% reduction in weapons carrying

	Bullying Prevention Program
	Elementary to junior high
	Classroom and individual discussions; school-wide no-tolerance approach to bullying
	Systemic intervention
	Widespread uncontrolled field trials
	Decreased victimization and antisocial behaviors; increased classroom order

	Multi-Systemic Therapy
	Ages 12-17
	At-risk, chronic violent and substance-abusing offenders
	Home-based delivery of family therapy, parent training and CBT
	Multiple controlled trials; cost-effectiveness comparisons
	Decrease of 25% - 75% in re-arrest and symptomatic behavior. increase in family functioning, cost-saving

	Peaceful Schools Project
	Grades K – 5
	Positive climate; classroom management; physical and social skills training to manage bully-victim-bystander relationship; parent component
	Systemic social systems approach
	Randomized controlled trial
	Increased helpfulness and academic performance; decreased victimization and disciplinary problems

	The Olweus Bullying Prevention Program
	K-12
	Survey, awareness, rules, meetings, positive and negative consequences, adult supervision, individual interventions
	Multi-level involvement school-wide
	Controlled trials
	50% reduction in Norway; 20% reduction in a S. Caroline test

	Linking the Interests of Families and Teachers (LIFT)
	5th graders
	Anti-aggression program
	
	10-week program
	Those not participating in program were 59% more likely to drink alcohol and two times more likely to have been arrested by 8th grade.

	The Incredible Years
	Ages 2-8 of children with high levels of aggressive behavior
	Problem-solving and non-aggressive social skills
	Training for parents and children 
	Program
	Stopped cycle of aggression for 2/3 of families receiving help.


Programs aimed at changing anti-behavior and reducing violence. Empathy training is a small component of some programs Prevention of violence includes three overlapping areas: (1) Identifying at-risk students and intervening; (2) Teaching skills that promote social and emotional competence; (3) Developing systemic interventions to create safer and more caring environments (Fox et al. 2003, Twemlow 2004).

In most cases, empathy training is developed around a program separate from regular academic curriculum and focused on a larger anti-violence program. One example is Howard Gray who facilitates workshops and assemblies on social skills. Gray sings songs with students to elicit memory of an emotion. Children then connect with the subject of the song because of a shared emotion. 

Some programs address the issue from more basic elements. Bullying, a type of aggression that can also be violent, results when a bully lacks empathy. A core component of learning empathy is self-awareness. Vision Workshops (visionworkshops.org), a program for low income youth in Anne Arundel County, teaches literacy skills and self-awareness through visual and written composition. With a camera, middle schoolers begin to look at themselves, their emotions and their place in the world.  

The Second Step program aims to teach children empathy, impulse control and anger management. The empathy element uses pictures on cards which show different facial expressions. Children then explain what the person is feeling in each picture and learn how to put themselves in the other’s place (Gutloft 1999). At Deerfield Run Elementary School in Prince George’s County, Maryland, when the Second Step program was used, faculty members attributed decline in the suspension rate to its success.

However, current bullying prevention programs deal with the topic as a separate subject. While this may work at the elementary level, middle school students are less likely to “buy into” it. They are more likely to see this as didactic teaching, adults telling them how to act. And teachers are more likely to resent the intrusion of “just something else” that is thrown on their plate. (This was used in my school and taught as a separate subject, out of context, and did not appear to work.)  Perhaps different methods work for different age groups. Middle school students laughed at the activity using faces to teach empathy.

Development of empathy involves both cognitive and affective components (Bush, Mullis, and Mullis 2000).  The cognitive learning of empathy involves understanding another’s feelings through simple associations such as the face pictures used in the Second Step Program.  The affective component involves a concordant emotional response sparked from another’s affective state. This concordant emotion requires the ability to recognize affective cues and cognitive perspective-taking skills. It includes the ability to both experience and recognize many emotions in oneself and in others (Bush, Mullis, and Mullis 2000). The cognitive element has been addressed in many of the programs already in the schools, but the affective component is not so easy for teachers to address.
The Anne Arundel County school system mentions “empathy” several times in its Web site. “Valuing self and others” is among the outcomes and indicators in its K-8 social studies curriculum (Jervis, Kissinger, and Adomanis 1997):

 “Students will demonstrate attainment of a positive self-concept and empathy toward others in order to improve interaction among individuals and groups in our democratic society.” 

The gifted and talented office (Schupp 1997) recognizes multiple intelligences as coined by Howard Gardner and explains that interpersonal intelligence is:

· thinking about and understanding another person.  

· having empathy and recognizing distinctions among people.  

· appreciating other people's perspectives with a sensitivity to their motives, moods and intentions.  

· interacting effectively with one or more people among family, friends or working relationships.  

However, the schools system does not officially recognize the importance of empathy in its broader goals.

As children grow older, their capacity to empathize and understand people from a different perspective increases (Harris and Petrie 2002). However, this capacity needs to be guided, and not through a curriculum which is separate from the regular school curriculum. At the middle school level this subtle approach is more effective. This is a win-win situation for everyone. Teachers can still teach their curriculum but vary strategies to focus on infusing empathy skills, and students will not feel they are being lectured.

The buzz word in schools for the past decade has been character education in which students are taught  responsibility and social skills including empathy as lessons apart from the curriculum, often in homeroom or in special pullout classes. In spite of these attempts, problems remain. Learners do not just absorb information. Real learning occurs when learners are active and  construct their own understanding. 

Constructivism goes beyond merely providing information. The role of the teacher in constructivism is not the “sage on the stage” but “guide on the side.” Constructivism acknowledges learning is a process that encourages inquiry and that considers the attitude and developmental stage of the learner.  A teacher using this method begins where students are at the moment in development and interest and helps them build knowledge through student activity in engagement, exploration, explanation, elaboration and evaluation. The student begins with prior experience and knowledge, seeks new information and uses cognitive accommodation to construct new knowledge. When students actively seek, organize and make sense of information, they acquire new understanding. Middle school children ages 11-15, Piaget’s formal operations developmental stage, can handle formal operations such as this.

Through empathy training, schools must try to increase children’s sensitivity to victimized children and cultivate an ethos of peer support. Classroom activities such as role playing can lead to the development of awareness of the perspective of the victim. Once students begin to experience the role of the victim, they may begin to empathize and support the victims rather than encouraging the bullies in their victimization (Atlas and Pepler 1998). This approach starts with the child and builds bridges of empathy.

8.2 Surveys

8.2.1 Bullying survey (interpersonal action survey)
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People who are picked on feel sad

People not like me can understand how I feel


START HERE:

I am:  ( A girl
( A boy

I am __________ years old.

Now turn the page to answer the questions.  Just check the answer that best fits what you think.

( Section 1: How do you feel when a person does these things to someone else? Check the box that best says what you think.

Calls someone else person bad names.

( It’s okay, maybe he or she did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not say things like that

Pushes or shoves someone else.

( It’s okay, maybe he or she did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not do things like that

Spreads rumors and lies about someone else.

( It’s okay, maybe he or she did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not do things like that

Makes nasty put-down faces at someone else.

( It’s okay, maybe he or she did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not do things like that

Leaves someone else out of group activities and won’t let him or her be with them.

( It’s okay, maybe he or she did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not do things like that

Puts nasty notes in someone else’s locker or in his/her things when that person isn’t looking.

( It’s okay, maybe he or she did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not do things like that

Tries to pick a fight with someone else. 

( It’s okay, maybe he or she did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not do things like that

Touches someone else in ways that person doesn’t like or in ways that make him or her feel uncomfortable (such as pinching).

( It’s okay, maybe he or she did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not do things like that

Makes fun of someone else and teases him or her in a mean way.

( It’s okay, maybe he or she did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not do things like that

( Section 2: How do you feel when someone does these things to you? 

Calls me bad names.

( It’s okay, maybe I did something to deserve it

( I don’t care, that person is stupid

( I feel bad, because people should not say things like that

Pushes or shoves me.

( It’s okay, maybe I did something to deserve it

( I don’t care, that person is stupid

( I feel bad, because people should not do things like that

Spreads rumors and lies about me.

( It’s okay, maybe I did something to deserve it

( I don’t care, it’s none of my business

( I feel bad, because people should not do things like that

Makes nasty put-down faces at me.

( It’s okay, maybe I did something to deserve it

( I don’t care, that person is stupid

( I feel bad, because people should not do things like that

Leaves me out of group activities and won’t let me be with them.

( It’s okay, maybe I did something to deserve it

( I don’t care, that person is stupid

( I feel bad, because people should not do things like that

Puts nasty notes in my locker or in my things when I’m not looking.

( It’s okay, maybe I did something to deserve it

( I don’t care, that person is stupid

( I feel bad, because people should not do things like that

Tries to get me to fight.

( It’s okay, maybe I did something to deserve it

( I don’t care, that person is stupid

( I feel bad, because people should not do things like that

Touches me in ways I don’t like or that make me feel uncomfortable (such as pinching).

( It’s okay, maybe I did something to deserve it

( I don’t care, that person is stupid

( I feel bad, because people should not do things like that

Made fun of me and teased me.

( It’s okay, maybe I did something to deserve it

( I don’t care, that person is stupid

( I feel bad, because people should not do things like that

( Section 3: Why do you think we do these things to each other?

Why do you think kids do these things to other people? (Check one or more that are true for you.)

( They look different.

( Their clothes are weird.

( They act strange.

( They talk in a funny way.

( Everyone seems to do it, so they join in

( Another reason. Please describe the reason: 

( Section 4:  What do you do?

When you see someone else getting picked on, what do you do?

( Tell an adult

( Be quiet and go about my business

( Stand up for the person who is getting picked on

( Join in and pick on the person

(  Something else:     Please describe what you do: 

When someone else does these things to you, what do you do? 

( Tell an adult

( Pretend it doesn’t bother me and go about my business

( Stand up to the person doing it to me

( Find a way to make a joke

(  Something else:     Please describe what you do: 

( Section 5: What do you think?

People who are picked on feel sad. 

( No


( Yes     

People not like me can easily understand how I feel.    

( No


( Yes

( Section 6: Your chance to tell it like it is

Write any thoughts you have about how people you know treat each other or draw a picture that shows how you treated someone else or how someone else treated you. Add a caption to explain.  Use the back of this paper.

8.2.2 Empathy survey

Name ____________________________________________________________

Date ________________________________  Class _______________________



Survey

Directions: This is a survey to learn about  your perceptions of  Japanese people. This is not a test.

When you think about Japanese people, what 3 words pop into your mind first? (You can write your own words and you can also use words from the list below.)  

1.

2.

3.

	Pearl Harbor
	language
	kind
	Tokyo
	peaceful
	foreign
	artistic

	healthy
	fight
	smelly
	bamboo
	technology
	friendly
	eyes

	weird
	smart
	different
	crazy
	chopsticks
	writing
	sweet


What do you think is very important to many Japanese people? (You can use the list below or you can write your own idea for the answer.) 

4.

	holidays
	loyalty
	money

	school and studying
	relationships with other people (such as family, friends, etc.)


	religion

	eating
	pets
	technology

	peace
	sports
	bikes


5. What do you think is most true? (check one)

_____
Japanese people are very strange.

_____  Japanese people are like me in many ways.

_____  Japanese people do not like Americans.

_____  Japanese people are very different from us.

8.3 Forms

8.3.1 Participation consent

(




Date _____________________________






Re:  Language Arts - special project news, 

camera, parent help

Dear Parent/Guardian:

Your child’s class is scheduled to participate in a project that will study interpersonal attitudes. These lessons will be part of ________’s  regular language arts curriculum. It will involve reading, writing, photography, computer and thinking skills. Additionally, students will take a short attitude survey that will be administered before and after the project. We are excited to provide this special opportunity for __________’s  students.

Photography:

On March 10, students will receive an assignment to take pictures on a certain topic and to get those pictures developed during the following weekend. Your child may use a camera from home (film or digital) or a disposable camera provided in class. We need to know your preference now so that we can prepare. Students should not take any pictures for class until the assignment has been given.

Web page:

The photo your child takes will be posted to the project’s Web site. These images and those taken by students in Asia will be studied in the computer lab as part of the unit. We need permission of students and parents to post pictures that were taken for the assignment. No last names will be used. When the pictures are brought in, we will provide special permission forms for photos that contain pictures of people. 

What we need from you:

· Complete the form on the next page and turn in tomorrow.

· Please assist us by helping your child take responsibility for sticking to deadlines. 

Thank you for working with us to ensure the success of this very special project. If you have any questions, please contact us. 






Sincerely,






Classroom Teacher & Bonnie Schupp
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What do you think is very important to many Japanese people?

Girls
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Pre
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Parent and student form to be returned TOMORROW to your teacher!

Parent section ………………………………………………..

I have read the first page describing the project and understand that my child will be working on a special study that will involve taking pictures and posting pictures taken by students on the project Web site.  

(Please check one)

_____
I will provide a camera for my child and send in the developed pictures. 

_____
I will provide my child with a camera and will send in the undeveloped film on time.

_____
I will make sure my child is responsible with the one-time use (disposable) camera given out in class and will make sure it is returned on time so you can develop the pictures. (Two students may have to share one camera.) 

Parent/Guardian Name (print) ___________________________________________

Parent/Guardian Signature _____________________________________________

Date __________________________

Phone _____________________________________________________________

E-mail ____________________________________________________________

(If you have any comments or questions, you may write them here.)

Student section ……………………………………….

I will do my best as a participant in this unit.

Student Name (print) _________________________________________________

Student Signature ___________________________________________________

Date _______________________ 
 Class Period  ______________________ 
8.3.2 Photo releases
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8.4 Student drawings from bullying survey




Figure 62: On the last page of the bullying survey, students had the option of adding optional pictures and/or comments about their experience with and perception of bullying. 


Figure 63: Although the young artists were eighth-graders, their illustrations show maturity and skills of students in lower grades. 


Figure 64: Comments accompanying the illustrations give insight into types of bullying students have participated in and their attitudes toward these actions. 

8.5 Vision Bridge closing exhibit

After  completion of the surveys and Vision Bridge lessons, students experienced recognition and closure through a special program where they invited their parents. 

Figure 65: The Vision Bridge exhibit was part of closing activities for two classes. It included responses from both Japanese and American students. 

8.6 Author’s personal note

Perhaps interest in the bullying issue began when my daughter was bullied in kindergarten. 

 [image: image2.jpg]hen Bonnie Schupp’s daughter, Lauren,
entered elementary school a year early, at
4%, she was significantly smaller than the
other children in her class. “Soon, Lauren began
complaining about one classmate who was teasing her
about her size,” recalls Bonnie, of Pasadena, Maryland.

continued, and it bothered her.”

Unfortunately, Lauren’s situation isn’t unusual.
“Bullying is part of the growing-up process,” explains
Sherryll Kraizer, PhD, author of The Safe Child Book
(Fireside Books, 1996). “Around kindergarten or first
grade, children start to learn the power of excluding other

WHO'’S AT RISK?

Lauren was a likely target because her size made her
different. Kathy Noll, coauthor of Tiking the Bully by
the Horns (Unicorn Press, 1998), a children’s self-help
book, says that victims may also be loners, friendless or

~Youcan't pinpoint
which children will:
become bullyin
victims. Some are
Ioners or outside the
“in” crowd.
Whatever the -
reason, the It
of bullying is always

outside the “in” crowd, although sometimes there’s no
apparent reason for the bullying. The effect, however,
is clear: shattered self-esteem. “Bullying leaves the
victim believing there is something wrong with
himself,” Noll says.

smart parenting

“At first I thought it was a onetime thing, but it people,” says Kraizer. BY YVONNE JEFFERY HOPE  PHOTOGRAPHS: DANA BUCKLEY  PHOTO EDITOR:BRENDATARZIAN  HAIRIMAKEUP: DINA KINION FOR MARK EDWARD INC.
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smart parenting

Because children are
often embarrassed to
admit they’re victims,
Noll suggests parents
watch for warning signs,
including:
 Has physical injuries or
torn clothing.

e Is reluctant to attend
school or activities. (The
child may express this by
complaining of headaches
or stomach pains.)

® Has poor grades or
appetite.

¢ Loses money fre-
quently. (The child may
not want to admit that
someone is stealing

money from him so

instead he tells you that s A

he keeps losing his lunch ~ Bullying can begin as early as kindergarten or
money.) first grade.That is when children learn the

o Relates better to adults  Power of excluding others.

than children.

BULLY-PROOFING STRATEGIES
When a boy in 7-year-old Emilie Poitevin’s class kept chasing and attempting
to kiss her, her mother, Linda, discussed solutions to the problem with Emilie,
including defending herself and seeking an adult’s help. “I made it clear to
Emilie that she did not have to accept this behavior,” says Linda, who lives in
Aylmer, Quebec. In this case, Emilie chose to assert herself. Instead of running
away, she faced the boy and shouted, “No!” He hasn’t bullied her since.

If your child can’t stop the bullying on her own, you must intervene by
notifying the school or the bully’s parents. “After repeat bullying, the victim is
left in such a powerless position that virtually nothing he does will solve the
problem,” says Debra Pepler, PhD, director of the LaMarsh Centre for Conflict
Resolution in Toronto, Ontario. “It really requires an adult to come in and shift
the balance.” Otherwise, the bullying will continue.

Bonnie helped Lauren by
Instead of running developing a defense. “I told her
away, she faced the
boy and shouted,
“No!” He hasn’t

bullied her since.
. and her former aggressor

eventually became friends.

the next time it happened, she
should say, ‘Yes, I am small but I

1

have a big heart!” she recalls.
Lauren practiced until she could
say the line loudly and positively.

The strategy worked, and Lauren
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1. Which of the following words do you think of first when thinking of the 


    Japanese culture?





a. peaceful	b. language	c. Pearl Harbor





2. Which word do you associate most with Japanese people?





a. friendly	b. rice		c. weird





3. When you think of Japanese people, which word below stands out?





	a. nice		b. clothes	c. smelly





( Section 1: How do you feel when a person does these things to someone else? Check the box that best says what you think.








( It’s okay, maybe he or she did something to deserve it


( I don’t care, it’s none of my business


( I feel bad, because people should not do things like that








( Section 2: How do you feel when someone does these things to you? 
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Section 3: Why do you think kids do these things to other people? (Check one or more that are true for you.)





( Another reason. Please describe the reason:  





Cuz they have nothing good to say about that person


I think kids might do it because they are bord jelous or just to make thereself feel better


They find a laugh and feel more confident making someone else’s self-estem go down


they don’t like them


no one likes them


maybe they are pretter than they are and there jealous or they dress better and call the guy or girls like that person so there jealous


Because they might be jealous or have a low self estem


because they want to bring their selfs up by putting others down


They wanna feel special so they put other people down.


Maybe the person relly likes you. 


feel like it


people talk trash about other people.


That person thinks that there the big shot


because they think that they are better than them.


To be popular.


they smell


Because we can and we do cause we don’t care.








Section 4: What do you do?





When you see someone else getting picked on, what do you do?


( Something else. Please describe what you do:





If I new the preson then I help out


I will get into it and be on one side


I tell the person to not worie about it the other person that was making fun is really the clown here.


I don’t care, onley if its me, or one of my friends


if someone is picking on my friend Ill help them out.


Stand up for the person if it’s someone I know


It depends what person it is. if it’s my friend I’ll help, if there not my friend I’ll either join in or laugh at them





When someone else does these things to you, what do you do?


( Something else. Please describe what you do:


I don’t pay attention to them I saw “life is to short to sweat the small things”


Do what they do to me.


tell him to shut up!


it depends if they are joking or not
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Interpersonal Action Survey 2004





Please read each item carefully and mark the boxes that are true for you. You may add comments to your answers if you want to explain your answers. Do not write your name on this survey. Your answers will be anonymous and you will not get into trouble for honest answers. Thank you for giving this your best effort.


(





(





Vision Bridge Project





The Vision Bridge Project is going well. Soon students’ work will be posted on the Web and closer to the end of the semester their work will be part of a school exhibit. In answering the question “what makes me happy,” your child has chosen a photograph with people. Before we can post or exhibit this photo, we require consent from adult subjects and parental consent for minors. 





Please return this form with your child and indicate whether or not we have your consent to use these photos of you and/or your child. If you have any questions, please contact Ms. Muir at 410-437-1152 or Ms. Schupp at 410-255-4774 (� HYPERLINK "mailto:schupp9@comcast.net" ��schupp9@comcast.net�). 








�
Print name�
Signature for consent or note stating no consent�
Phone�
E-mail�
�



Name of student using the photo for the project: I take responsibility for obtaining all proper signatures. 


�
�
�
�
�
�



Person in the photo (adult):


I have read the above explanation and give permission to use a  photo of me in this project for posting to the Web and a final exhibit.


�
�
�
�
�
�



Person in the photo (minor):


I have read the above explanation and give my permission to use a photo of my child in this project for posting to the Web and a final exhibit. �
�
�
�
�
�
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Figure � SEQ Figure \* ARABIC �66�:  This article appeared in a Woman’s Day special interest issue entitled Moms on Call, by Yvonne Jeffery Hope, published 1999, Vol. IX, Number 2. It featured my daughter’s experience and how I helped her cope with the problem. 
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